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C.HAPTER 1 
INTRODUCTION 
One of the major factors in beginning reading is the 
development of skills in word recognition which will con-
tinue to be effective as the reading program broadens. Re-
search bas shown that a suitable number of words may be 
taught by sight but that this initial vocabulary wilL be 
II 
,· 
II 
'I 
inadequate unless techniques of word analysis are introduced. I 
This study \'Tas made. to discover ho''l effectively the . basal 
reading series used by the different members of the group 
provide these skills. 
REVI~Y OF RELATED. RESEARCH 
Research for this study has been in relation to the 
follm'ling: 
1. Comparison of the extent of the vocabularies of the 
various basal reading systems 
2. Commonness of the vocabularies of the systems 
3. Commonness of the vocabularies of basal readers 
wi t.h standard \vord lists 
4. Effectiveness of teaching basal systems in the 
primary grades 
5. Forms of oral inventory techniques used in previous 
studies 
6. Effectiveness of word analysis on reading ability 
I! 
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Extent of Vocabulary~- Commonness of _Vocabulary of Basal 
Reading Systems 
A recent trend to control the vocabulary of basal pri-
mary readers has been summarized by Stone .1 He states: 
'I 
The primary readers of recent years, as a rule, are 
much easier, level by level, than they were previous to 
1930, the year there appeared the first primary readers 
satisfactory from the standpoint of vocabulary control. 
The general tendency since has been to introduce words 
more gradually and to provide more books in the primary 
series. This change for the better bas been brought 
about by research studies of the vocabularies of primary 
readers, by the construction of word lists for primary 
reading, and by a demand for simpler reading material 
II 
I 
with the vocabulary carefully controlled. 
Beery2 reports similar findings in newer readers of 
considerably lighter vocabulary and more repetitions in a 
1 variety of settings.. Spache3 repeats these trends towards 
1 fewer words and greater repetition and cite,s . the number of 
I 
I 
different words in a reader as the most direct measure of 
its difficulty. 
The reduction of vocabulary in the separate series and 
I the overlapping among the different series is shown by a 
1 succession of studies. II _________ _ 
lclarence R. Stone, Progress in Primary Reading 
,! (st. Louis: Webster Publishing Company, 1950), 98. 
'! 2Althea Beery, ''Development of Reading Vocabulary and 
I Recognition," Forty~Eighth Yearbooku of_ the National _Society ~ the Study .of Education, Part 11 '(Bloomington, Illinois: 
1
Public School Publishing Company, 1949), 179. 
I 3aeorge Spache, "New Trends in Primary Grade Readers," 
1 Elementary_ School_ Journal (December_, . 1941), 42:283-290. 
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In 1.921. packerl examined ten widely-used first readers and 
reported a total of 3,541 different words counting all forms 
of each word. 
Beck2 checked eight first readers publi.shed in 1926 
' and 1927 to see if the publication of the Thorndike list in 
I 1921 had decreased the vocabulary variance difficulty of 
beginning books. She found 1,336 different words, with 706 
I appearing in only one book and 42 c.ornmon to all eight books 
and concludes, "The foregoing figures indicate that the vocabu-
,I 
.I 
I 
i 
I 
laries of the eight beginning books studied have very little 
more in common than the books publi.she.d before 1922 ." 
HarrinS3 studied 15 primers published between 1910 and 
1927. He found. these. bo.oks very unequal in difficulty, having 
from 200 to over 500 different words in a primer, with a total 
word content ranging from 2,000 to over 8,000 11ords. 
4 In 1930 \fueeler and Hol'rell tabulated the vocabulary of 
ten first readers, then in wide use, and counted a total of 
.: I 
1J. L. Packer, ''The Vocabularies of Ten First Readers,,. . ' 
The Twentieth Yearbook . of the _National_Society_for .. !h!t..St.ud·y 
· Education, Part 11 (Bloomington, Illinois: Public School 
I Publishing Company, . 1921), 127-144. 
2Mae ].[iller Beck, "TheVocabulary of First Readers," 
,: Peabody _ Journal of _ Education (January, 1929), 6:224-227 • . 
I 
3sydney Harring, "What Primer Shall I use Next?" 
Elementary .. School. Journal (February, 1942), 42: 425-455. 
II 4 H. E. Wheeler and Emma A. Howell, "A First Grade ' 
Vocabulary Study," Elementary _School _Journal (Septemb~r, 1930), l 
31: 52-60. 
I 
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2, 061 "Vtords with all variants considered as s.epara te words 
exc.ept plurals in "s". At the same time they found that the 
vocabulary of ten primers totaled 1,139 words. 
1 The same year, Selke report.ed .a total of 1,027 words 
found in twelve primers publis.hed from 1926 to 1929. Five 
hundred eighty-t'\·To words were found in only one book. Fifty-
two were common to all twelve primers. The number of differen ' 
words found in any one book ranged from 171 to 594. Ten of the 
:I books had less than 400 words and eight of them had less than 
I 2 
'I 300. In a previous study made by the same author in 1922, 
a total of 1,636 different words were found with 38 common to 
all twelve and 783 in one book only. Only two books hadless 
than 300 words and six less than 400, with four books ranging 
from 400 to 630 words. The total number of different words 
I
' in the 1930 study is a decrease of tv1enty-six . percent from the ,
1 
I total found in 1922 and shows "a very noticeable trend to in-
11 
1l troduce fewer words in beginning books than formerly". 
In 1934, from a study of ten preprimers, Gross3 reveals 
a combined vocabulary of 393 words in a total of 8,831 words 
of reading material. 
1Erich Selke, ''A Comparative Study of the Vocabularie.s 
of Twelve Beginning Books, 11 Journal of Educational _Research 
(December, 1930), 22: 369-370. 1 
'I 
2Erich Selke and G. A. Selke, "A Study of the "Vocabulariesl 
of Beginning Books in T"VTelve Reading Methods, 11 Elementary I 
School. Joum1.-a.l (June, 1922), 22.: 745-749 • 11 
3Aline E. Gross, "A Preprimer Vocabulary Study," J 
Elementary _School Journal (September, 1934), 35: 48-56. :1 
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In 1935 Stone1 listed the new words in second readers of 
sixteen different series. The total list co$prises 3,200 
different words, of which 1,276 appear as new words in three 
or more of the sixteen readers. An apparent lack of standard-
iza-tion in the reading vocabulary for Grade Two is reported. ~~ 
.Also in 1935 Cooper2 investigat.ed 10 primers . which showe 'I 
I 
a vocabulary range from 144 to 391 \vords and an avera.ge rape- 1 
I 
tition of 20.7 words. At that time she notes "the. tendency t9 
reduce the primer vocabulary to its lowest ter~s, and to base I 
it on scientific word lists with provisions for needed repe-
tition". 
Hockett3 found a similar tendency in 1937. He examined 
the vocabularies of twenty-eie;ht. first readers and found 
2,800 words i'Tith an average vocabulary load of 589 '\vords for 
each reader and with an average repetition of 15.6 words. He 
summarizes his findings by stating: 
The es sential vocabulary facts for thirteen readers I 
published before 1930 and for fifteen published from 193~ 
to 1935 indicates several marked changes. The most sig-
nificant change is the reduction of vocabulary load by -~~ 
more than one hundred words, a decrease of 16 per cent. 
'I lclarence R. Stone, "The Second-Grade Reading Vocabulary:'!! 
Elementary u School JournaL (January 1935), 35: 359-367. . 
II 
2rda M. Cooper, 11 .A Comparative Study of the Organization 11 
for teaching of Ten Beginning Reading Systems," Journal of 
1 
EducationalResearch (January, 1935), 28: 347-357. I 
3J • .A. Hockett and N. Glen Neely, 11 The Vocabularies of I 
Twenty-eight First Readers, n Elementary . .School _ Journal 1 
(January, 1937), 37: 344-352. 1 
5 
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For the purpose of making a core vocabulary for preprimer· 
reading, Curtis1 tabulated the words from 12 preprimers in 
1938. He found a total of 8, 831 words and 393 di.fferent wordsl 
Seventy-two of the words were repeated 9,047 times in the I 
12 preprimers. 
In the next year, 1939, Courtier2 analyzed twenty primers 
with copyright dates of 1930 and later. Nine hundred eighty-
five words were included in the t"renty books. One hundred 
sixty-six, or sixteen and t wo-thirds percent of the words 
Four hundred ten, or j 
approximately forty-one percent were in only one. The author 
1
1 
were common to ten or more primers. 
beUeves: This study shows a noticeable trend toward the ~~ 
introduction of fe'\'ler words in beginning books vri th 
increased repetition. If modern theories are to be put 
into practice without .confusion to the learner, there 
is need for much overlapping of vocabularies in primary 
materials. There have been too fevr \vords common to all 
beginning books and toomany appearing in only one 
primer. Educat ors seem to be approaching an approximate 
agreement as to the mumber of different words a primer 
should introduce. 
Stone3 compares his findings .in .l941 concerning preprimer 
vocabularies vlith the findings of Gross4 in 1934. The \vriter II 
lH. M. Curtis, "Wide Reading for Begi:pners," Journal 
of.Educational _.Research (December, 1938), 32: 255-262. 
2Audrey March Courtier, "Criteria for the Selection of 
Primers," Elementary _English (November, 1939), 16: 271-278. 
I 
I 
I 
:I 
3c1arence R. Stone, "The Vocabularies 
ers, 11 Elementary US~hool Journal (February, 
of Ti,renty Preprim- I 
1941), 41:423-429. 
4Gross, QQ• cit. 
I jl 
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points to his count of 359 vrords in twenty preprimers as a 
marked decrease over Gross's count of 393 i~Ords in only ten 
pre primers. 
Stonel made a second study in 1941 of the vocabularies 
in the books of twenty-one reading series from t he primers 
through the third readers. This study was the basis for the 
formulation of a graded vocabulary in primary~grade reading. 
He listed 5,314 different words a ppearing in tvtenty-one prim-
ers, ti-.renty-one first readers, twenty-one second readers, and 
twenty-one third readers, and selected the 2,136 words which 
appeared in a sufficient number of books to justify their 
inclusion in the graded list. 
Knm·flton2 has raised the question of the need for a 
controlled vocabulary. He explains two opposing views: 
Concerning the optimum number of words to be taught 
from year to year, there are opposing opinions. In the 
main, the tendency in recent decades has been to teach 
f ewer and more carefully chosen words more gradually and 
more explicitly. There are those 1:1ho . advocate still fur-
ther curtailment of vocabulary in the low·er grades., main-
taining that greater mast.ery a t that stage would permit 
an increased tempo in the upper grades. There is, hoi'l-
ever, an opposing and highly articulate school of thought 
which attributes the alarming increase in reading disabil-
ity in large part to the failure to make reading a 
challenging subject; this group advocates a considerable 
increase in vocabulary at all stages. 
lclarence R. Stone, nvocabulary Based on One Hundred Seven ! 
Primary Grade Books," ElementarySchoolJournal (February, J 
1942), 42: 452-455. 
2Philip A. Knowlton, "Recent Trends in the Impr·ovement 
of Basic Reading Materials,n Basic Instructions in Reading in 
Elementary ~ High Schools, Conference .. on Reading (October-;-
1948) J 10: 94. 
II 
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Hockett1 also reminds us that other f a ctors enter into 
the making or selection of hooks besides vocabulary diffi-
culty. He concludes from a study of first-grade reading, 
It should again be emphasized that vocabulary diffi-
culty _is only one of several important factors to be con-
sidered in using any book or series of books. Even in 
the building of vocabulary, the author's skillful use of 
new words in especially interesting or challenging con-
texts may be more important than the mere repetition of 
words. 
Seashore2 and his students conducted vocabulary studies 
of such sampling that the individual scores .are estimates of 
the score which \vould be received on a test of every word in 
·I j
1 
the Funk and 'vagnalls __ UnabridgedDictionary. These studies 
lead to the conclusion that our beliefs concerning the v.:ocab-
ularies of children are greatly mistaken. They are considerab 
larger than . is generally supposed. 
Comparison Q!_ _the Vocabularies __ of Base.l _Headers. ~_Standard 
~Lists 
A comparison of the vocabularies of textbooks and other 
reading materials vli th standard word list.s is a fundamental 
part of studies on readability. Dolch says that writers and 
!I 1 Jobn Hockett, "Easy First Grade Reading," Childhood 
Educat ion __ (December, 1936), 13: 175-179. 
2Robert H. Seashore, uHow Many ~'lords Do Children Know ? 11 
~Packet, D. C. Heath and Company's Service Bulletin for 
1 Elementary Teachers (November, 1947), 2: 3-17. 
! 
I 
'I 
3E. ltl. Dolch, "The Use of Vocabulary Lists in Predicting 
Readability and in Developing ReadingMaterials," Elementary 
English (~furch, 1949), 26: 142-149. 
8 
I j, editors, research departments, and teachers make use of word 
J lists in preparing new materials. and determining their diffi-
1 
II 
I ) 
II 
,, 
il 
I 
II 
I, 
culty or grade placement. He believes that the control of 
word meanings is essential to understanding in reading and 
word lists are tangible measuring sticks for this factor. 
Concerning the format of the different word lists and 
1 
their implications for the reading program Russell has this 
to say, 
I 
.I 
11 
In general such word lists have been made up on the ,, 
basis of their frequency of use in different situations, 1
1 such as their occurrence in well-known books or news- , 
papers or appearance in children's writing. Different ,, 
1
·1', 
lists give different results, depending upon the sources 
from which the words were counted and listed as of most 
frequent or less frequent use. Since the early 1930's a I 
number of \vord lists have appeared vThich are composites I 
of other lists. Thus teachers, curriculum workers, and I 
textbook writers have some good guides as to the most Jl 
useful words for children to know. 
Many of these "vord lists have been used as guides for I 
preparing or appraising the vocabularies of textbooks, tests, 
2 
and other reading equipment. The original Thorndike word 
list contains the 10,000 words which appear most frequently 11 
in adult writing including children's literature. The fre- 11 
quency of each word is given as to in which thousand it falls. il 
1navid H. Russell, Children .Learn.to Read (New York: 
Ginn and Company, 1949), 192. 
2E. L. Thorndike, 11 The Teacher' s Vl ord Book 
Teachers College, Columbia University~ 1921;:--
(New York: 
Thorndike1 revised and enlarged the 10,000 word-list in ~ 
Teacher's \vord Book of 20,000 ¥lords. Textbooks, readers, the 11 
Bible and English classics are used as sources of the words in 1 
, this list. Thorndike and Lorge2 published an extension of I 
these t\10 lists in The Teacher's vlord Book of 30 1 000 Words. 
This book l ists words in terms of their frequency of appearance 
in 1,000,000 running words, 4,000,000 running \'lOrds, magazines, 
juvenile books, and semantic counts. The first 500 and the I 
second 500 words occurring ~ost frequently are listed alphabet-1 
ically. 
The Gates lists are among the most valuable single sources 
for checking primary-grade reading vocabulary. The original 
Gates3 list conta.ins 1,500 vTOrds. A list of 4,300 words was 
compiled from the 2,500 words of highest frequency in the 
Thorndike list, vrords found in young children's literat ure, 
the most frequent vTords in primary readers, and the \·lords most 
frequently used in the spoken vocabulary of young children. 
The final selection of words vras made on the basis of these 
criteria: interest; utility; frequency in primary literature, 
1Edward L. Thorndike, The . Teacher~ . Word_ Bookof _ 20,000 I 
''lords (New York: Teachers College, Columbia. University, 1931). II 
2Edward L. Thorndike and Irving Lorge, ~. Teacher's ~ 
Book .of_30,000vlords . (New York: Teachers College, Columbia 
University, 1944). 
3Arthur I. Gates, "The Construction of a Reading Vocabu-
lary for the Primary Grades," Teachers H College . Record (March, 
1926), 27: 625-642. 
in readers, in the s poken language of children, and in repre-
sentative literature for older children and adults. The 1935 
Gatesl list is a list of 1,811 vmrds selected from previous 
studies and rated by a similar procedure. 
Horn2 conducted three extensive studies of words spoken 
by children one to s i x years of age and selected the 1,003 
words most commonly used. 
The International Kindergarten Un1on3 list comprises 
2,596 words chosen on the ba.sis of highes t frequency from 
1,000 i"llrds recorded by kindergar:t;.en teachers- and . mothers. 
''!heeler and Howell4 conducted a study of first-grade 
vocabula ry for the purpose of investigating the consistency 
of the Gate s list. The 453 words of highest frequency were 
selected according to their appearance as new w.ords. in a num-
ber of primers and first r eaders published between 1922 and 
1929. 
1 A. I. Gates, A. Reading Vocabulary .. f.Q.r...the . Primary Grades 
(New York: Bureau of Publications, Teachers College, Columbia 
University., 1935). 
2M. D. Horn, "The Thousand and Three Words Most Frequent-
ly Used by Kindergarten Children," Childhood_Education (March, 
1927), 3: 119. 
I[ 
3ch1ld Study Committee of the International Kindergarten 
Union, f:. Stu(y .. of~ Vocabulary of . Children __ Before __ Entering 
First _ Grade __ Washington, D. C.: The International Kindergarten \ 
Union, 1928 • . 11 
4 H.E. Wheeler and E. A. Hov1ell, "A First Grade Vocab~- 11 
lary Study," Elementary School .. Journal (September, 1930), 
31: 52-60. . . . ~ 
II 
Buckingham a nd Dolch1 prepared a combined word list based 
on some ten important studies of speaking, reading, and -vvr it-
ing. The grade placement or f requency of each word is noted 
according to its assignment in each study. 
d insland 2 made a careful count of the words in childr en's 
wr iting vocabul ary obta i ned fro m over 100 , 000 i ndividual 
writings in grades on e to e i ght . The fre quency of occurrence 
of the words in the children's ~~itings is given by grade. 
Ricka rd3 devised a list which he believes to be highly 
• valuable because the words included are the ones with which 
primary children have the greatest s poken familiarity. He 
compared the Horn4 list and the Gates5 1926 list and found 
I 123 words common to the first two hundred words of each list. 
I~ Next he tested pupils in the f irst t hree grades on visual 
recognition of the words. Each word is ranked in order of 
difficulty on the basis of the number of pupils missing each 
word. 
1B. R. Buckingham and E . w. Dolch, A Combined Word List 
(Boston: Ginn and Company, 1936). - --------
2H. D. Rinsland, A Basic Vocabulary of Elementary School 
I Children (New York: The IVIa cmillan Company , 1945) • 
I 3Garr et t E . R. iclmrd, tr r he Recognition Vocabul ary of 
II Primary Pupi ls , 11 Journa l of Educa tional Research (December, 
1 1935), 29: 281-291. 
I 
I 
4rrorn, .Q.E. cit. 
5Gates, .Q.E• cit. 
1_3 
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Dolch' sl Sight Vocabulary contains tiw word lists useful 
for remedial work or primary reading vocabula ries. The first 
list has 220 vTords, omitting nouns; and the second list has 
95 nouns. 
One of the most recent lists for primary reading was 
a rranged by Stone2. He combined the results of a previous 
study3 of his mvn and a simila r study by Krantz4 in both of 
vlhich vwrds viere d istributed into gr ade levels from the pre-
primer to the third reade r a cc ording to their appea r a nce as 
nevr words in several different series of r eaders studied. A 
better list and a better gr ading we re made possible by consid- I 
ering the placement of the words in both l i sts and also in the 
11 Gates list • 
. j 
McKee5 indicate s the lists used most frequently in judgin 
the vocabulary difficulty of a book. He states, "The word list 
used_ most commonly in making these judgments is the Thornd ike 
list are also used. 
1E. W. Dolch, "Sight Vocabulary~ u Tea ching Primary Readine;l 
(Champaign, Illinois: The Garrard Press, 1941), Chapter 10. 
3clarence R. Stone, Stone's Graded Vocabul~£Y for Pr imary 
Reading (St. Louis: Webster Publishing Company, ._T94~ 
4L. L. Krantz, The Author's Word List for Primary Grades 
(Minneapolis, Minnesota: Curriculum Research Company, 1945). 
5paul McKee, The Tea ching of ReadinB in the Elementary . 
!I School (Nel'l York: Houghton Iviifflin Company, 1948), 99. 
Rickard1 names t he Horn list and the Gate s list as the 
t"\'TO lists used most frequently in appr a ising the vocabula ry 
! o~j 
primary reading mat eri als. 
Hockett ha s made severa l comparative analyses of the 
vocabular i es of textbooks in rela tion t o the Gates list. 
I 
I 
From an analysis2 of t v1enty-eight first re aders, 13 published 
before 1930 and 15 published from 1930-1935, he finds approx- I 
I 
mately f ive out of every eight words from t he first five hun- I 
dred of the Gates l i st and five out of every six from the 
first thousand. He notes the tendency of the average first 
re&der t o have 64 per cent of its 1t~ ord s in common vli th the 
first five hundred of the Gat e s l ist and 83 per cent in com-
mon vrith the first thousa nd of the list. In the average b ook , 
7.4 per cent of the vror ds f a ll beyond the Gate s list. 
In an analysis of s econd r eaders the following year 
Hockett3 discovers approximately forty per cent of the word in 
the average book to be in agreement 1·rith t he first five hun-
dred of the Ga t es list. Sixty-six pe r cent of the word s f all 1 
within the first thousand of the li st. Fourteen per cent of 11 
the 1.-r ords a re outside t he list. 
1Rickard , 2E• cit. p. 281. 
2John A. Hockett, "The Vocabula ries of T~venty-eight 
First Readers," Elementary School Journal (January, 1937), 
37: 344-3 52. 
3John A. Hockett, " A Compara tive Ana lysis of the Voca b-
ulari es of Twenty-nine Second Re aders," Journa l of Educa tion 
al Research (May, 1938), 31: 665-671. 
I 
I 
:l4 
lVIore recent and more pertinent information is furnished 
by the following tables, which relate to the comparison of 
the vocabulary of one of the basal reading series utilized 
in the present stud~r with several standard word lists. 'rhe 
reading vocabulary is t h e cumulative vocabulary of the 1946 -
1947 Curriculum Foundation Series1through Grade Three, total-
ing 1,866 words. Th e t a bles are furnished by t he ~duca tional 
Publishing Department 2of Scott, For esman and Company. 
'rABL.S A 
CILSSIFICi~I' ION 0:6' CURRICULUI·I ?OUNDA'"i' IO iJ &~SIC 
:iil!~ADE'RS VOCABUL ARY VJI'fH TI-IORNDI KE ' S 'Ft~ACILrill ' S 
WORDBOOK OF 20,000 WORDS 
Number in first 500 ..................................... 500 
Number in second 500 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 368 
Nuraber in third 500 ••.•••••••••••..••••.•.....•••••..••• 231 
Nuraber in fourth 500 .••.................•..••..•....•••• 182 
l~uro.ber i n fifth 500 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 106 
Number in sixth 500 . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 74 
Number in group from seventh 500 to fortieth 500 •••••••• 364 
Number not appearing in the entire list ................. 41 
TOTAL ••.•. 1866 
1william s . Gray and Lillian Gray, Curriculum ]foundation 
Series (Chicago: Scott, Foresman and Company, 1946, 1947). 
2M. A. Garber, by Letter (New York: Scott, li'oresman and 
Company, Publishing Department, September 19, 1952). 
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Nwnber 
Numl:;>er 
Number 
Numb er 
Number 
TABLE B 
CLASSIFIC.A:ri o N· OF CURRI CULUM E'OU1WATION BASIC 
READERS Sl!.:RI :i£8 VJI TH GATES READll-JG VC CABULARY 
FOR TFil!: FRI 11ARY GRADES 
of words in lst 500 ............................. 
of words in 2nd 500 ............................. 
of words i n 3rd 500 ............................. 
of "vords i n 4th 5 00 ............................. 
of words not i n Gates ........................... 
458 
403 
324 
164 
517 
1 866 
Number of words i n Gates not in Basic •. ................ 437 
TABLE C 
CO RRELATION OF 'rHE CUHI-ITG'1JL1.Jlvi FOUNDATI ON BASIC 
PJ:o.;AD:lmS VOCABUL.Ai: Y iiTH 3 TOrJE ' S GRAD~D 
VO CABUI.ARY FOR PHilvli:cRY RJi'JJIHG 
Number of words in the Stone list ................... . . 
Number i ntr oduced in same grade in Basic Reader .••..•. 
liJumber i ntroduced higher o ••• ••••••••• o •••••••••••••••• 
Number introduced lower .............................. . 
Number not in Basic :r~eader ........... . ......... . ..... . 
2164 
1165 
345 
56 
598 
2164 
I! 
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Some precautions are given in making use of vocabulary ! 
II lists for determining the difficulty of reading matter. Dolch1 I! 
I
I. says t
1
h.ese problems should be kept in mind: 
1
1 
Vocabulary difficulty is a basic element in reading 
I difficulty. 
II 
I, 
I! II 
I, 
I' I 
I 
.1. 
I 
2. Vocabulary is only one part of reading difficulty. 
Consider the problem of multiple meanings. 
4. I.i!eaning vocabulary and sight vocabulary are very 
different things. 
5. Choose the size of list to fit your needs. An 
arbitrary suggestion might be that up to Grade Vl a list of 
1000 or 1500 words will do, but after that a list of 3000 or 
more is needed. 
6. Study the words \vhich are not on the list. 
7. Consider the source of a list. 
8. Special subject matter lists must be considered in 
some cases. 
I 
I' I 
I 
Some questions are even raised concerning the advisability 
I 
of restricting the vocabulary of textbooks. Courtier2 explains 
t hat vocabulary control i s only one factor to be considered 
in evaluating primary. reading material . Strict adherence to 
vocabulary lists is not always wise. She points to certain 
rhythm and color words which have a certain appeal to young 
lnolch, 2l2.• cit •. , pp. 144-146. 
2 Courtier, .Q:Q. cit. p. 273. 
II 
I 
1: 
children, even though they are not included in the standard 
lists. Correctness of construction and interest are often 
sacrificed by a perfectly controlled vocabulary, especially 
in the beginning books. 
Stone1 points to this difficulty in comparing preprimer 
'I 
I' 
" 
,. 
il 1 8 
II 
'I 
li 
l 
' and primer words \vi th a list: 
The problem of determining the relative simplicity 
of 1vords used in different preprimers is very difficult. 
At the end of a preprimer or primer is commonly found a 
statement that a certain percentage of the words . are in 
some standard list, such as Gates. The 1935 revision: of 
the Gates list has 1,811 \'lords, not counting the simple 
derivatives. It is evident that each of the several pre-
primers and primers might have a very high percentage of 
words i'lithin the Gates list and all words would still 
have only a small overlapping of vocabulary. 
Stone2 recommends his Graded Vocabu~ for Primary 
Readins(as being more satisfactory in selecting primary 
' reading vocabulary than an ungraded list. He believes that 
a list such as his, compiled from a study of basal readers, 
is a more meaningful criterium than one selected by the plan 
used by Gates. He stresses the need of a ne\1 graded vocabulary '! 
about every ten years to care for a changing vocabulary. 
Betts4 agrees that vocabulary burden is a major factor 
r 
I 
II 
1c1arence R. Stone, "The Vocabulary of Twenty Pre-Primers'~ ,, 
Elementapy School Journal (February, 1941), 425. 
1 2 . I Clarence R. Stone, Progress in Primary Reading (St. Louisr 
Webster Publishing Company, l950l, 104. · -
3Clarence R. Stone, Stone's Graded Vocabulary for Primary '\ 
Reading (St. Louis: Webster Publishing Company, 194IT7 
I 
4 Emmett A. Betts, Foundations of Reading Instruction 
(Nevi York: American Book Company, 1946), 443. 
I 
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I 
in reading difficulty but contends that the values of vocabu-
lary studies for appra ising readability are limited because 
most of the studies a re based on me.chanical, rather than 
meaning counts. 
1•1cKee1 likeivise 'l;Jarns a gainst the mechanical use of word 
I lists to judge the vocabulary difficulty of reading material. 
He contends that lists of "imrds which pupils understand at 
different grade levels ,,;auld be better bases for evaluating 
this aspect of read ing tr~n the widely-used lists ba sed on 
the word forms used most frequently in r eading ma tter. He 
r ealizes a lacl{ of val id lists ba sed on vmrd meanings. 
Witty2 believe s there has been a tendency at times to 
I 
I 
I 
I limit basic vocabularies unduly, especially at the pre-primer 
and primer level. He says this in regard to the practice: I 
As a result of " vTOrd counts" and recommendations by I 
educators, some publishers assumed that vocabularies in 1 
reading textbooks should be rigidly controlled and limited. 
During the period 1925 to 1940, the makers of these text-
books not only tended to restrict vocabulary narrowly, 
but also to repeat words a gain and a gain in order tha t 
"basic" vocabularies might be thoroughly mastered. At 
the pre-primer and primer level, this practice wa s often 
ca rried to an extreme. Some pre-primers contained such 
a meager vocabulary that little useful work in concept 
build ing could be accomplished. Moreover, the repetition 
of words wa s so great that monotony resulted and children 
lost interest in the stories. In fact, some primers were 
designed chiefly to introduce and repea t a few words, not 
to pre sent useful information or interesting stories. 
1Paul McKee, The Teaching of Reading (Boston: Houghton 
Mifflin Company, 1§48). 99-102. 
I 2Paul l•fitty, Re~ in Modern Educa tion (New York: D.C. 
Heath and Company,-r949) 8b: 
:19 
Horn1 advises against too rigid comparisons of vocabu-
laries in textbooks vrith 'ftrord lists. He cites the possibility 
of offering children dull material which they can read 
1 verbally, though not effectively, in place of interesting vmrk 
vli th a less controlled vmrd content. He emphasizes, there is 
a rea l 
dange r that the mechanical and uncritical use of the 
data on vocabulary "\vill not only affect adversely the 
production, selection, and use of books but will also 
result in absurdities that will throw research in this 
field into disrepute. 
II 
Effectiveness of Teaching Basal Systems in the Primarz Grades 
A basa l reader is defined in the, Dictionacy of Education2 \i 
as "a series of books or other ma terials suitable for each 
successive stage of reading development. This Dictionary ex-
plains further, "Careful control of new vrords per pages and 
, repetition of -v·rords is exercised in most basic reading books.•• 
In 1937 Uhl3 conducted a brief survey of fea tures common 
to basal reading systems i.vhich reveals certa in current trends: 
A minimal conventional basal reading equipment of 
the first three grades consists of a primer and a first 
re.ader for the first grade a nd one reader f or ea ch of 
the second and third grades, each one, in many cases 
preceded, accompanied, or follm.;ed by a consumable vrork-
book closely related to it in content and vocabulary. 
I 
I 
I 
1Ern est Horn, Methods of Instruction in the Social Studies ! 
(Nevr York: Charles Scribner""s Sons, 1937), 16~ 
2 Carte r v. Good, Dictiona~ for Educa tion (New York: Mc-
Graw Hill Book Company, 1945), 32g:-
3 . Vlillis L. Uhl, "The !Jiaterials of Reading," The Thirty-
Sixth Yearbook of the Na tional Society for the . Study of 
' Educa tion (Bloomington, Illinois: Public School Publishing 
Compan 193 211. 
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Beginners are commonly provided with one or ti'l'O preprim-
ers - the trend is toward the use of several - to promote 
reading readiness; though in systems in -v:hi ch viorkbook 
materials are used preparatory to the primer, preprimers 
are sometimes d ispersed with. Large illustrated wall 
charts are often provided; they function not unlike pre-
primers. Word, phrase, and sentence cards are provided 
vdth many systems to insure pupils recognition of 
II 
I 
I 
I 
isolated portions of ivhat is read. I 
Betts1 lists the traditional materials for initial I 
instruction in word recognition through the basal-reader jl 
approach as comprising a reading-readiness book, two or three I 
preprimers, and one or t1-vo primers. 
Stone2 makes no sha,rp distinction beti·Teen basal and 
supplementary readers. He maihtains, The basal pre-primer, 
· primer, 
and first reader should meet certain standards ivith 
respect to type of content, composition, interest, 
vocabulary, simplicity, and physical make-up, 
I 
I• 
I' 
I 
I 
but adds, The distinction between basal and supplementary 
readers especially emphasized a half century ago is no 
longer prominent. Any text utilized during the reading 
periods for the orderly development of fundamental read-
ing habits along vii th the realization of the spiritual, 
social, and personal values is considered as much a basal I 
book as any other. I 
Powers's3 observations in regarQ to systematic instruc-
tion based on a series of thoughtfully planned nbasic" books 
have resulted in the belief that this instruction does not 
1 Betts, ££• cit., p. 386. 
I 
I 2
c1arence R. Stone, Progress in Primary ReadinB 
Web_ster Publishing Company, 1950), 11. 
(St. Louis : II 
!I 
3Leversia L. Pm·;ers, "A Critique of T,y'pes of Materials ill 
Currently Used in Basic Reading Instruction, n Basic Instruc-
2:1 
tion in -Elementary and High Schools, Conference on Reading 'l 
IQilober, 194_8_)_, 2_8. _ _ __ =-==-;:-========ll='l==== 
I 
.I 
mean that only one book of a series is used in a class 
but rather that children progress from book to book 
within the same series. Such books provide for the 
orderly introduction and use of vocabulary and pho-
netic principles. They provide gradation and organ-
ization of materials which no teacher has time or 
ability to develop as she goes along from day to day 
in a busy classroom. The teacher's manuals . vlhich 
accompany most recent sets of readers or literature 
provide for suitable follow-up development, and other 
creat ive activitiea. 
In regard to the number and types of available basal-
reader series Betts1 found: 
There are at least fourteen series of basal read-
ers designed for use in elementary schools. These 
materials are of four e;eneral types: First, books 
based on story-type material such as Alice .. and Jerry 
books, and W. S. Gray's Basic Readers, Curriculum 
Foundation Series. Second, books 'Qased on content 
material- largely of a social-studies.nature such as 
Nila Banton Smith's 11ni t Acti vi ty _Reading__Series and 
Gra.ce Storm's Guidance __ in Reading __ Series _. _ Third, 
learn to study reaCLers such as Ernest Horn's Progress 
in Reading and Yoakam's Reading pto Learn. Fourth, 
literary-type readers such as \tlonder-::-Story Books by 
Huber and Others. 
There has been some investigation concerning the pre-
2 
vailing usage of basal readers. Uhl reports the conclu-
·i 
sions of an investigating committee concerning the type of , 
textbook commonly used. Their findings indicate the pre-
valence of basal boolcs. They estimate that only from five 1 
to ten percent of American pupils are enrolled in schools 
operating on the activity basis; and even in these schools, 
1 Betts, 2.fl.• cit. p. 386. 
2 
Uhl, .QQ· cit • . p. 211. 
I 
textbooks are likely to be used in subjects reQuiring the 
teaching of skills. 
Ora l Inventory Te chniques 
There has been invest i gation with resulting evidence 
concern i ng the necess ity of oral reading tests for discovering 
fault y reading habits. Maclatchy1emphasizes the value of oral 
reading tests. She states: 
Oral reading should be considered an audible form 
of the individual's reading, silent or audible. Too 
many test makers consider oral reading merely as audi-
ence reading and eliminate it from test procedure. 
Harris2further stresses t h is value. He explains: 
·when a pupil makes a wrong answer to a Question 
based on silent reading , one cannot tell exactly why 
he made the error. In oral reading, however, one can 
f ollow the child's reading wor d by word and can find 
out exactly what kinds of errors he is prone to make. 
Even when primarily interested in faulty silent reading , 
an analysis of oral reading is helpful. 
Durrell3explains t he d i ff erence i n purpose betwe en the 
cornmonly used standard t est and the oral inventory. He recog-
nizes the value of the silent test for discovering the range 
in ability or achievement in a group, but points out that such 
l J osephine H. lv.faclatchy, "An Oral-Reading Test as an Ap-
praisal of Progress," Educational Research Bulletin (December, 
1949)' 28: 230. 
2Albert J. Harris, How to Increase Reading Abilities 
, (London: Longmans, Green and Company, 1940) 103. 
1 
3Donald D. Durrell, Impr ovement of Basic Reading Abilities 
(Yonl(er s -on-Hudson, New York: Vlorld Book Co., 1940) 19. 
I 
tests indicate little concern i ng detailed reading abili-
ties and faults a nd t hey should not be relied on as a 
full grade for directing instruct ion , especi ally for 
individual pupils . 
Durre111 points out a further pur·p ose of i nformal tests : 
Informa l tests ba sed upon t he read ing materia l s 
used i n t h e cl a ssroom a nd charts of faulty habits and 
diffi culti es observed whe n th e chil d is read inP~ Dro-
vid e the best basis for effective instruction .~ ~ 
II 
II 
II 
Mur :phy and Davi s 2 report t h at silent reading tests include 
a measure of skills taught rathe r than a measure of pure read- I 
1 ing ability. After t es ti ng a gr oup of 393 children on a stand-I 
ard silent test, they carried on remedial work vvi th t he f orty- ! 
seven lowest scorers. This remedial work consisted of a ten 
minute talk on ways in which they could make better scores on 
the te s t. On a retest, the average gain was 2.7 grades. On 
this basis they advocate the need for oral i nventory tests. 
Betts3 encourage s the use of i .nf ormal reading inventories 
for providing decisive information regarding achievement level 
and gains, and instructional needs. He lists the advantages 
of low cost, definiteness, and q uick estimation of results. 
He notes that the use of standardized tests for the above p ur-
· poses "usually lead the teacher to overestimate the levels of 
lnurrell, ££·cit. p. 18 
2Harold D. Murphy and Frederick B. Davis, "A Note on the 
Measurement of Progress in Remedial Reading, 11 Peabody Journal 
of Education ( September, 1949) 27:108-11. 
3Emmett Albert Betts, Foundations of Reading Instruction 
(New York: American Book Co., 1946) 438=487. 
I 
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reading achievement 11 • 
Hildreth1 adds other advantages of an.· informal testing 
1 program. These include a response ivhich more nearly resembles 
the normal read.ing situation and the use of continuous context 
In the case of primary tests she feels the word content of the 
1 teacher-made test conforms with the limited vocabulary of the 
chil.d. 
Some limitations to an i nformal reading inventory are 
pointed out. Betts2 sees a possible incompetency of the exam-
and techniques, and an inadequatesampling of the information 
and skills being tested. 
Hildreth3 cites advantages of a standardized test which 
are not present in t he informal setting . She states: 
The advantages are uniformity in administration 
and objectivity of response, which makes the use of 
norms for comparative purposes possible; numerical 
scores which can be treated statistieally; test book-
lets which constitute a convenient written record that 
may be filed for future reference. The score can be 
compared from year to year for measures of growth. 
II 
II 2s 
I 
A profile can be constructed showing a chievement graph-
ically in several phases of reading . Furthermore, the 
test material is ordinarily nei't material to the child 
and therefore constitutes a more searching test than . I 
the familia.r textbook material possible could. The 
use of familiar material for testing is seldom a real 
test of power in achievement. 
1 Gertrude Hildreth, Learning __ the _Three R' s (:Minneapolis, jl
1 Minnes ota: Educational Publishers, Inc., 194~414. 
2 Bet ts, QJ2. cit. , p. 484. 'I 
3 Hildreth , 212.· c1 t., p. 414. I, 
' !I 
II 
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Daniels1 conducted a study concerning the reliability 
of standardized versus informal oral reading tests. She 
tested a group of children by both methods, using two selec-
tions from each of the Primer, Book One, . and Book Two of three 
unknown basal systems, for the informal testing; and comparing 
the result s with those of two oral and two silent standardized 
tests. She concludes from her study that the subje.ctive ele-
ment caused wide disagreement concerning the errors of an in-
dividual and that the ratings of the room teachers were gen-
erally higher than the standardized .test scores. She explains 
1 that the higher rating on the informal tests may be due in 
part to familiar reading conditions. 
Basal textbooks are recommended a.s one source of material 
1 for informal tests. Powers2 believes, "A well-graded basic 
series is one of the most.- efficient tools for making informal . 
' inventories and for diagnosing difficulties to determine each 
child's reading level11 • 
Betts3 claims: 
The use of a basal series of readers for making a 
systematic inventory of behavior in reading situations 
has fully three advantages. First, at least one basal 
series of readers is available in most classrooms. 
Second, some attention to grading the read!bility of 
the materials has been given by the authors and the 
1 Katherine Daniels, 11 An Evaluation of 
Reading Tests, 11 Unpublished :r.raster' s Thesis 
University School of Education, 1940). 
2 Powers, QR· cit., p. 98. 
3 Betts ' Q2 cit • ' p. 45 5 
Certain Informal 
(Boston: Boston 
publishers. Third, since some control is exercised 
over vocabulary, it is often possible to observe pupil 
application of word-reco~ition skills upon a second 
encounter with a ''missed' word. 
Durre111 outlines .a procedure whereby a:qy-teacher can 
test a child informally. Short selections of 100 words each 
are chosen from the front and back of basal readers . on each 
of several levels, starting with the grade level above the 
I 
'I 
'I 
I 
I 
I 
Child IS SUppOSed S.bili ty • The selections should be new to the I 
I 
child. 
I 
I 
He starts with the most difficult selection and re-
1 traces until he finds the level where he misses not more than 
one out of twenty words. During the reading the teacher tells 
1 
. I 
the child any word on 11hich he hesitates more than five seconds. \ 
Five or si~ que.stions should be prepared for checking compre-
hension. A l£st may be arranged for .checking phrase reading, 
voice, enunciation, and express i on. 
Betts2 explains similar procedures for checking reading 
level and progress. Selections are arranged in simple booklet 
form for the child to read. The examiner us.e s a copy of the I selection for recording errors. He mentions the value of \, 
I 
establishing good rapport between child and examiner before the ! 
testing . The tests are economical from the viewpoint of time 
because they provide an actual reading experience. 
Hildreth3 suggests the use of informal oral tests built 
1 Durrell,~· cit., p. 32. 
2 Betts, 2J4_ cit., PP~ . 456-479. 
3 Hildret.h, op. cit., pp. 394-395. 
II 
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I 
from class tests wit~ errors checked on forms providing for 
the recording of rate, accuracy, reading level, types of er-
' rors, mechanical difficulties, eye-voice span, and phrase 
sense. The results may be compared with the successful re-
1 sults of normal readers in the same grade. 
I 
11 A few writers have . constructed personal informal oral 
'1 reading tests for Educational Ilifaster' s studies, as no pub-
lished tests were available to answer the particular need. 
1 Abrahamson1 constructed a series of stories for; testing 
orally the reading achievement of children taught by t he Row-
, 
. Peterson Series. The vocabulary was tested from the pre-primer 
through the second reader. The test inc.luded directions for 
examiner and a check list for errors. Words not included in 
I the stories were directed to be flashed by tachistoscope. 
Gardella's2 oral inventory test for reviewing the pre-II 
I 
;
1 
primer and primer vocabulary was, in addition, a basis for 
I 
grouping and means of evaluating reading achievement at. the 
end of teaching lessons. The test was composed .of short sen-
tences. The child's copy was ·· in booklet form and:· a duplicate 
I copy was provided the teacher for underscoring errors. 
1 Mildred Z. Abrahamson, 11 .An Individual Oral Inventory of w I 
Vocabulary of the Row-Peterson Series from Pre-Primer Through 
.I the Second Reader, 11 Unpublished ¥taster's Thesis (Boston: Boston 
! University School of Education, 1947). I 
I 2 Dora Rosemarie Gardella, "A Systematic Review of Pre-Erw · 
, and Primer Vocrabulary Tbrou~ \vords Flashed in Context " U:opub-1lished !•laster s Thesis \Bos von: Boston University Scho61 ot· Ed-
ucation, 19~·B ) . 
l 
II 
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The writer has reviewed t1vo Unpublished Me.ster' s Theses 
concerning the relationship between the grammatical structure 
of reading selecti ons and reading a bility. Henley1 classi-
fies the various types of sentence structure and their bear-
' ing on comprehension in four categories: 
Elements easy to cmnn "ehend 
1. Short sentences 
2. Simple sentences 
3. Interrogatory word; at the be ginning of a 
question 
Elements tending to cause difficulty 
1. Complex sentences 
2. Compound sentences 
3. Interrogative word not at begin.~ing of 
question 
Elements bearing greatest relation to comprehension 
difficulties 
1. Long sentences 
2. Compound-complex sentences 
Elements bearing no relationship 
1. Sentence use - declarative, exclamatory, 
imperative, interrogative 
2. Position of phrase 
3. Order of adjective 
4. Order of' s ubject and predicate. 
1 Ruth Evelyn Henley , ~~ -comprehension Difficulties of 
' Various Sentenc_e Structures ~' u Unpublished Haster' s Thesis 
(Bos ton: Bo.s ton University School of Education, 1938). 
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Effectiveness of \•ford Analysis .. .Q.!! B.eading _Ability 
Harris gives his interpretation of the term "word analy-
sis. He explains: 
The term v·;ord analysis is used to include all 
methods by '\'Thich a word can be analyzed and its pro nun-
cia tion worked out. Phonic methods, v-rhich include a 
variety of methods of promouncing a word, sound by sound, 
and then blending the sounds together, are. included 
among the different types of word analysis • 
McKee .states that instruction in word analysis s hould . 
include trai ning in phonetic analysis and training in struc-
tural analysis. 
Witty lists the specific skills which should be taught 
in the successive s.tages of the reading program. He informs 
that instruction in the beginning reading stage should com-
prise: 
1. Audi.tory perception and discrimination 
2. Visual perception and discriminatidn 
3. Development of word meanings 
He lists the skills to be taught in the more intensive 
program of word analysis in the second and third grades: 
1. Consonants and blendings at the beginning and ending 
of words 
Albert J;. Harris, How to. Increase m.fieading __ Ability (New 
York : Longmans, Green and Company,l950), 84. · 
Paul I"lcKee, ~- Teaching of . Reading d( Boston: . Houghton 
1fif~lin Company, 194o), 238. 
Paul \'Iitty, Readin~ _ in Modern .Education. (Boston: D. c. 
Heath and Company, 1949 , 142-149. 
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2. Long and short vowel sounds 
3. Diagraphs and diphthongs such as ai,~,_. Q1., 2:l.. 
4. Principles of final ~ 
5. Sounds of a., e, i, g_, £ ., '\'Then followed by !: 
6. Word endings which do not involve changes in the 
root \'lord 
7. Changes in the basic form of some words when a suf-
fix is added 
8. Contractions and the apo strophe as an indication o~ 
letters left out 
9. Prefixes and suffixes 
10. Alphabetizing and syllabification 
The time for beginning training in word analysis is con-
sidered. ~vicKee believes, 11 A program in independent identi~i-
cation of strange printed 'words should begin during the read-
ing readiness period and continue through the sixth grade~ 
Harris thinks f amiliarity v;ith initial consonant sounds 
and word families, which . is usually introduced in the first 
grade when children are about halfway through the primer, 
11 initiat es the aHareness of independent vrord attack. An in-q 
I' 
1
1 tensive . training in independent recognition is conducted in 
,I 
I 
1 the second and third grades. By the fourth . srade children 
McKee, Q_Q. cit. p' 236 
Harris, .2.:12• cit., pp. 84-86. 
31 
--=--===-==,= =-~-=-'-"-==-=--=~=---
'I 
I 
should be able to identify most words of one or t\'TO syllables 
without help.. From then on systematic training in word an-
alysis is given. 
The time for teaching word analysis in relation to the 
number of sight words learned, is given some thought. McKee1 
places the introduction to simple word analysis in the period 
following the acquiring of 75 words. 
2 Artley says that a basic stock of sight words is a pre-
requisite to the application of any word-attack techniques. 
He attributes eventual word-attack poiter to the combination 
of a vocabulary of well-learned sight words and the attain-
ment of several word-attack skills and abilities. 
In addition to relating the teaching of word-attack 
skills to a basic sight vocabulary, emphasi.s is placed on 
using a combination of several word analysis techniques. 
Artley3 says: 
Several chances are better than one ! The child 
who has at his command several techniques or clues to 
unloclcing an unknown word has a better chance of suc-
cess than the child who has only one. 
1 . McKee, op. cit., p. 237. 
2 Sterl Artley, Primary Activities, A Scott, Foresman 
Service Periodical for ~eachers (Chicago: Scott, Foresman 
and Company, March, 1953), 2. 
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Dolch1 warns that dependence on one tool leads to an 
uneconomical and tedious attack on strange words with a 
disregard to meani ng . 
McKee2 believes that the application of a combination 
of skills to the identification of a new word avoids an ob-
jectionable detailed analysis. He notes the added value of 
using context and word analysis in conjunction with one an-
other. 
The place of word analysis in the reading program is 
summarized by Gans3 • He states: 
So much teacher effort is necessary to aid some 
children to recognize and remember words and to become 
fairly independent in reading material assumed to be 
appropriate for them, that the real reason for the ac-
quisition of such a skill as word recognition is lost 
in a mass of drills and 11 lessons, 11 some of which to 
even an informed observer seem to bear little or no 
connection to a rational reading process. It is im-
portant , therefore, for the teacher to be guided by 
the larger purposes of reading in the daily work with 
pupils. 
1Edward \'1. Dolch, "Testing Word Difficulty, n Journal of 
Educational Research (September, 1932), 26: 22-27. 
2 
~lcKee, .Q.:Q• cit. 
3Roma Gans, Guiding _Children's fteadins_ . ~~.:u:.:: :::~:.,;..::~::..:;:.=.:::;. (New York: Bureau of Publications, Teachers 
University, 1941), 3. 
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CHAP'F2R II 
The Problem: 
Cne of the major factors i n beginning reading 
i s t he development of skills in V•i"o rd recognition v:hich 
1.vill continue to be effective as the read i ng program 
broadens . Re sear ch has shown that in the first stag es , 
s. number of words may be taught by sight but tha t t his 
initial vocabulary will not increase unl ess techniques 
of 'orord analysis are i ntrodu ced. 'l'hi s study was made 
to discover how effectively a basal read ing series 
provides these skills. 
The purpose of the study was to discover the 
following information: 
1. The ability of children to apply word 
recognition skills taught up through 
the 2/1 level of reading. 
2. The ability to transfer these skills to 
unfamiliar material. 
3. A sex difference study of the above 
problems. 
4. The relationship of mental age to the 
problems. 
The study was based on an individual oral 
reading inventory administered to 101 children on 
--~~- --
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completion of t he 2/l book of t hei r basal reading series. 
The children t~sted were members of eight different 
classrooms in three widely separated communities. 
Ten of the children were in a double grade 
(grades 2 and 3) in a rural co~nunity in Pennsylvania. 
Ei ghteen second grade and four third grade children were 
in four elementary schools of a small indust :±ial city in 
TJaine. Ten of these were in double grades (grades 2 and 3) 
and twelve were i n singl e grades. Sixty-nine children 
were in three diffe r ent second grade classrooms of an 
industrial tovm i n \iassachusetts . 
In addit ion to the oral reading inventory, the 
children were tested with group intelligence tests during 
the testing interval: 
1J 
l. In Pennsylvania, the Otis Quick Scoring 
Mental Abilities Test was used. y 
2. In Maine, the 1-'intner-Cunningham 
Primary Test was used. ]} 
3. In Massacusetts, the Kuhlmann-Finch 
Intelligence Test for Grade II was used. 
1/ Otis Quick Scoring Mental Abilities Tests published 
by World Book Co., Yonkers-on Hudson, N.Y. 
y Pintner-Cunningham Primary ·rests published 
by World Book Co., Yonkers-on-Hudson, N. Y. 
lJ Kuhlmann-Finch Intelligence Tests published by 
Educational Test Bureau, Philadelphia, Penn. 
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Table I shows the distribution of chronological 
ages. 
Table I. Chronolog ical Age 
6-4 6-9 7-2 7-7 8-0 8-5 8-10 9-3 
Age 6-8 7-1 
No. Pupils 1 15 
101 
Median 7-9 
7-6 7-11 
28 29 
Q. 8-0 
3 
8-4 8-9 9-2 
16 6 5 
Range 6-4 to 9-3 
The chronological ages r&nged from 6 years 
4 months to 9 years 3 months with a median of 7 years 
9 months. The upper quartile is at 8 years 0 months; 
the lower .quartile at 7 years 3 months. 
There were thirteen children who had repeated 
a grade and four children who were in the third grade 
at the testing time, due to diff'erences in promotional 
policy in the three colllillunities where the testing was 
don e. The one child t.E;lsted at 6 years 4 months had 
been entered under age following a mental test. 
1 
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Table II shows the distribution of mental ages 
for the group. 
Table II . i.vlental Age Distribution 
Mental 6-4 6-9 7-2 7-7 8-0 8-5 8-lC 
Age 6-8 7-1 7-6 7-11 8-4 8-9 9-2 
I~:J 0 • pupils 3 6 9 14 23 13 11 
' 
Mental 9-3 9-8 10-1 10-6 10-11 11-4 
Age 9-7 10-0 10-5 10-10 11-3 
INo. pupils 8 7 2 4 0 1 
red ian 8-4 'h 7-8 Q. 3 9-0 Range 6-4 to 11-4 
The mental age s ranged from 6 years 4 months to 
11 years 4 months with a median of 8 years 4 months. The 
median mental age of 8 years 4 months indicates tha t the 
average mental capa city is 7 months gr eater than the average 
1 chronolog ical age of 7 year s 9 months . 
II 
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Table III shows the chronological a ge distribu-
tion of the boys and girls. 
Table I II. Chronological Age Distribution of Boys and Girls 
Chronological 6-4 6-9 7-2 7-7 8- 0 8- 5 8-10 9-3 'I'otal 
.Age 6- 8 7-1 7-6 7-11 8- 4 8-9 9-2 
-
No . boys 1 2 11 11 12 5 2 0 44 
-
-- ----
1--· 
No. girls 0 13 17 18 4 1 ..., 1 57 .) 
·-·--- - ·---
h{eo. i an '~1 '·~3 Hange 
Boys 7-10 7-3 8- 3 6-4 t o 9-l 
. Girls 7-6 7-3 7-10 6-10 to 9-3 
The ages of the boys r ange f r om 6 years 4 mont h s 
to 9 years 1 month. The ages of the gi rls r ange f rom 6 
years 10 months to 9 years 3 months. Th e median for the 
boys is 7 years 10 months; for the gi rls 7 years 6 months; 
a difference of 4 months . Although t here is a difference 
of 6 months on the lower end of the range with 6 years 4 
months for the boys and 6 years 10 months f or the girl s , 
the lower quartil e i s the same for both gr oups , 7 years 
3 months . There is a difference of 2 months on the upper 
end of the range but the upper quartile shows a difference 
of 5 months i n favor of the boys, with 8 years 3 months and 
7 years 10 months f or th e girls . 
- - ··-
Table IV shows the mental age distribution of 
the boys and girls. 
Table IV. Distribution of Mental Ages of Boys and Girls 
I 
!Mental 6-4 6-9 7-2 7-7 8-0 8-5 8-10 
Age 6-8 7-1 7-6 7-11 8-4 8-9 9-2 
No. Boys 2 2 3 7 9 4 5 
No. Girls 1 I 4 I 6 7 14 9 6 j I I ilv1ental 9-3 9-8 10-1 1 10-6 10-11 11-4 Total 
Ag e 9-7 10-0 1o-5 I 10-10 ll-3 
No. boys 6 3 1 2 0 0 44 
No . girls 2 4 1 2 0 1 57 
Median Q,l Q.3 Range 
Boys 8-3 7-8 9-3 6-4 to 10-10 
Girls 8- 4 7-8 8-11 6-8 to 11-4 
The median for the boys is 8 years 3 months and 
for the g irls 8 years 4 months , a difference of only one 
month vvhich is not significant. There is a difference of 
4 months on the lower end of the range yet the lower quar-
tile is the same. There is a difference of 6 months in 
favor of t he g irls on t he upper end of the r ange but the 
upper quartile s ho;,vs a difference of 4 months i n favor of 
the boys. 
39 
The testing was done individually as soon as the 
children completed the 2/1 book of their basal reading 
syst em. 'I'he first testing vras done in earl y December and 
t he f i nal group was te s ted in Niarch, covering an int erval 
of eleven weeks in all. 
I 
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The oral inventory test used in the study ViTas !1 
prepared in the following marmer: 
A. 1. The vocabulary of the following basal 
reading series through the 2/1 level was 
alphabetized and tabulated for occurrence 
of the words in each series: 
11 Curriculwn Foundation Series. Basal. a. 
b. Learning to Read Series. 
y 
Supplementary. 
2.1 Ginn Basic Series. c. Supplementary. 
. J.±l Reading for lv1eaning Serles. Unused d. 
by children. 
The total vocabulary list with the books 
in which the words occur may be found in 
the a ppendix. 
y William S. & Lillian C+ray, Cur riculum J:i'oundation Series, 
Scott F'oresman 2c Co., Chicago, c. l94b , 1947. 
y Nila Banton Smith, Learning to Read Series, Silver 
Burdett Co. , New York, c. 1946. 
'' ]J David H. Russell and others, The Ginn Basic Readers, 
Ginn & Co., c. 1948. 
y Paul McKee and others, Reading for Meaning Series, 
Houghton Mifflin Co., c. 1949. 
r 
2. Some words were eliminated by the 
follovving method: 
a. Proper nouns ex cept for "Ann" 
and ttDick", common to the four 
series, and those which would be 
used later as common nouns. 
Ex. Gray Pony. 
b. Compound words consisting of two 
parts co1nmon to the four series. 
c. All nonsense words and syllables. 
Ex. pooh, tink-tinkle. 
d. Variants made by adding or deleting 
"s", "'s", "ed", "d", or "ing", 
unless the root form of the word 
was changed. 
Variants using "er", "estn, "ly", 
nyn, or "es" or changes in the root 
form of the word were included in 
the test. 
The list of vocabulary excluded may be 
found in the appendix. 
B. There were 968 words remaining which 
were incorporated in a narrative test. 
Repetition was kept at a minimum. It 
was necessary for the continuity of 
the narrative to repeat 119 words and 
41 
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to use 2 unlisted words. The narrative was 
continuous but there were several natural 
breaks in the theme which were used in the 
event that a child began to tire during the 
testing period. 
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Table V shows the number of words included in 
the te st from each of the s ys tems studied . 
Table v. Occur ence of Vocabular y Used in 2/1 Level Test. 
peries Vocabulary 
Uncommon With 1 iNith 2 With 3 Not Total 
other other other Used listed 
A. 58 96 136 231 51 572 
B. 140 91 120 231 43 625 
c. 90 91 126 231 51 589 
D. 113 80 89 231 25 538 
pont in-
uity 2 
-- -- -- --
403 2Ll2.§. 3/..Jr1.1. 4i..::EJ± 
179 157 231 
The total listed vocabulary of the four series 
used through the 2/1 level of reading ranged from 538 
words in series D to 625 in series B. There was a dif-
ference of only 87 words from the smallest number to the 
I 
largest in the four s eries. There were 231 words, almost 
one-fourth of the total vocabulary, common to the four 
series. 401 words, approximately forty-two per cent of 
the total vocabulary occur red in only one of the series. 
c. The testing was done individually under the 
following conditions; 
1. The child was given a copy of the story 1 
typed in large type and mounted on card-
board for ease of handling. He was told 
he would read the story aloud and if he 
could not read a word it would be told 
to him but that he would be able to read 
almost all the words. 
2. In the event of a word not known, the 
word was supplied by the exlliainer after 
a pause of five seconds. 
3. Errors were corrected as simply as 
possible and only when necessary to 
keep the continuity of the story. 
4. The examiner's copy was prepared so that 
repetitions were already underlined. 
Errors were noted by underlining in red 
II 
pencil and, where possible, substitutions 1 
were noted also. 
a. Errors were counted only on the 
child's first encounter with the 
word since subsequent repetitions 
might be influenced by a previous 
prompting by the examiner. 
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5. Copies of all t he tests may be found in 
the appendix . 
D. Scor es vrere based on the number of words 
each child read successfull y . 
E. Errors made on each word were tabulated. 
Tabulation is included in appendix. 
F. The tests were analyzed and the results 
are presented in the nex t chapter. 
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C1L4.PTER III 
ANALYSIS OF THE DATA 
The data in this study are assembled under the 
following headings: 
A. Sex differences in achievement on the oral 
~ reading test used. 
!I 
I 
tl 
I 
I 
1. The chronological age distribution. 
2. The mental age distrioution. 
3. The distribution of scores on the oral 
reading test. 
4. A comparison of the scores of boys and 
girls. 
B. A comparison of the scores of ~l and ~3 
c. 
mental a ge groups . 
A comparison of scores on vocabulary taught 
and untaught . 
1. The per cent age of words lu'1ovm on t h e 
taught and untaught list • 
2. The per cent age of words lmown on the 
untaught list by series. 
3. Percentile rating of errors on the 
untaught list • 
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'rable VI shows the distribution of scores on the 
Oral Inventory for the total population. 
Table VI. Scores on Oral Reading Inventory 
·Nords r-.no,..vn No. of Pu-oils 
969-955 6 
954-940 5 
939-925 6 
924.-910 3 
909-895 10 
894.-880 8 
879-865 5 
864- 85 0 5 
849-835 5 
834-820 4 
819-805 4 
804-790 3 
789-77S 2 
774-760 6 
759-745 5 
744-730 7 
729-715 3 
714-700 2 
699-685 5 
684-670 2 
669-o55 2 
654-640 l 
639-625 0 
624-610 0 
609-595 2 
Lean 825.95 lvledian 842.0 S.D. 92.85 Range 969-598 
The scores ranged from 969 to 598 words. Two 
children made only one error each. There is a wide gap 
at the lower end of the range from a score of 652 words 
known to 599 and 598 ·words known as r epre s ented by t h e 
· last int e rval. Thi s i s a d i ffe r ence of 54 v~rords . 'l'h e 
lowest score of 598 vmr ds known r·epresents 25 mor e words 
than are included in the total li s ted vocabula l,Y of the 
basal readi~~ ser i es . 
~ 
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Table VII shows the distribution of boys' scores 
on the oral reading i nventory. 
Table VII. Boys' Scores on Oral Reading Inventory 
!Vfords Knovm No. of PUl>_i~ 
9b9-955 3 
954-940 3 
939-925 3 
924-910 1 
909-895 4 
894-8_8_0 5 
8_79-8_Q_5 0 
864-850 3 
849-835 2 
834-820 3 
819-805 0 
804-790 0 
789-775 2 
774-7b0 0 
759-r 45 3 
744- 30 3 
729- 15 2 
714-700 0 
b99-b85 4 
_984-_61_0 1 
bb9-b55 1 
654-6_1±_0 1 
!Mean 82 9 .10 Iviedian 849 S . D. 97.05 Range 964 to 652 J 
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Table VIII shows the distribution of girls' 
scores on the oral reading inventory. 
Table VIII. Girls• Scores on Oral Reading Inventory 
J~viean 82LI- .15 
vVords Known No. of Pupils 
9~9-955 3 
954-940 2 ~9~J~9_-~92~5r--+----~23~--- ,l 924-910 
909-895 6 I 
! 894-880 3 
, _§__79-865 5 I 
r; -A~~4~-~~~:5~0---r-------*~----- 1 i 849-835 
_8_34-820 
819-805 4 
804-" 90 3 
'89- 75 0 
1.4- 760 6 
59- 45 2 
744- 30 4 
729-'"15 1 
7~4-700 2 
699-685 1 
684-670 1 
669-655 1 
b39-b25 0 
~24-610 0 
b09-595 2 
:Median 837.85 S . D. 90 . 45 Range 969 to 597 
I 
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Table IX shows the comparison of the scores on 
the oral reading inventory by t h e Q1 and Q3 ment al age 
groups. 
Q, 3 
Q,l 
Table IX . Scores i\'Iade on Oral Inventory Test 
by the Q1 and Q3 Mental Age Groups 
Diff 
Mean S.E .M. S .D. Ml-M2 S .E .Diff 
851 18.42 92.10 61.20 23.75 
789.80 14.99 74.96 
C.R. 
2.576 
r- Median M.A. Range Test Score Range 
-- -
Q.1 769 6-4 to 7-8 663 to 942 
" 884 9-0 to 11-4 599 to 965 <i3 
-· 
The median score of the Q1 group was 769 and 
that of the Q3 group was 884, a difference of 115 words 
known. The mental ages of the Q1 group range from 6 years 
4 months to 7 years 8 months. The mental ages of the Q3 
group range from 9 years 0 months to 11 years 4 months. 
The test score range of the Q1 group from 663 to 942 shows 
a spread of 279 words. The test score range of the q3 
group from 599 to 965 shows a s pread of 366 words. Al-
though the Q1 group had a narrower range of scores and a 
higher bottom scor e , t h e Q, 3 group had a median s core -vvhich 
was 115 points higher t h an the median of t he Q1 group. 
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The critical ratio or 2.576 shows that t he chances are I 
I 
100 to 1 of this being a true difference. II 
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Table X shows the percentage of words knovm 
which v1ere taught in the basal series. 
Table X. Percentage of Words Known Which Were Taught 
in Basal Series 
Common Common Common 
Percent 4 series 3 series 2 series Uncommon Total 
-100._,/ 
96'0 i 200 I 9o 58 25 373 I 
I j----+--- l 95, .. I l 9110 21 I 32 I 22 ! 16 91 I 
8 8 5 3 24 
I I ! I 
I 850:' ! 
f ! 
81~'0 1 ! 3 ' 4 5 13 i ! i 
80;_;1 l I I 7610 I 2 1 2 2 7 l +--·-· 75c;, i I I 7170 I 0 0 I 1 I 5 I 6 i ! i 
70c!i ! I I 6610 ! 2 I 2 0 1 5 i ! I 65(,/ l 
I I t-6110 0 0 1 1 2 ! I 1--
trotals 231 i 136 96 58 521 
I 
l 
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Approximately nine-tenths of t he basal vocabulary 
had been mastered by all but ten per cent ot t he ch ildren 
tested. Words common to more than 1 series were retain ed 
by more children than t h e words which were found only in 
the ba s a l s e i' ies . 'l'here is a decid ed decline i n t he per-
cent age of words t a ught vvhich wer e ~10t :n1ovm below t he 
e i r~hty- fir st :per cent ile . 
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Table XI shows the percentage of words known 
which wer e not taug ht . 
Table JIT. Percentage of Words Knovvn Vvhich Were Not Taught 
in Basal Series 
Common Common UncolliDl.on Contin-
ti?ercent 3 series 2 serieE B c D uit_y_ Tot a 
10001 
9610 11 18 15 13 10 6_7_ 
95,r· 
91/o 3 20 9 5 5 42 
90% 
86 ° 0 13 11 8 17 _4_9 
85q; 
811 1 9 10 12 10 _1±_2 
800 i I 7670 2 5 11 5 10 I 33 
75w· 7110 1 4 14 8 15 1 lr_3 
?Oc:l 6670 1 5 9 10 14 39 
65a-; I 
611° 1 2 16 6 6 31 
600i 56;o 0 1 9 4 3 1 18 
55c/ 5110 0 4 10 8 7 29 
50 -
46% 0 1 3 4 3 11 
45o.' 4170 1 1 5 2 3 12 
40% 
36 ° 0 0 3 0 2 5 
35% 
31 ° 0 0 5 3 2 10 
30o;· 26o;o 0 0 5 0 2 7 
25d 21/o 0 0 3 2 2 7 
20o.': I 1610 0 0 2 0 1 I 3 
150 ; 
1110 0 0 0 0 0 0 
10 . . 5/0 0 0 0 0 1 1 
lrotals 21 83 140 90 113 449 
-=====""==---=-=-=-==-=--=-
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Al most one - half of t he 449 words not taught were 
known by all but 255~ of t h e children t e sted . 'rhe range of 
words known on t he untaught list is more than t wice as 
broad as the range of vm rds 1cnovm on t he taught list. 
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Table XI I sh ows t he per cent age of wor ds known 
wh ich wer e not t a ught by s er i es . 
I 
I 
I 
Tabl e XII. Percent age of 'IYords Known i n Thre e Seri es 
"lhi ch Vlere Not Used in Basal Series 
---
.Learni ng Ginn Reading 
Per cent to Read Basic for Meani:qg 
-100_, 
96'1° 28 33 28 
95c:.> 
25 91/0 34 24 
90% 86 1.) 19 16 19 
85at 8170 24 18 19 
801jt 76 1.) 17 13 14 
75c:l 
7110 14 9 18 
70~· 66 ° 13 14 14 
650·' 61ro 17 9 12 
60% 
56 ° 12 7 6 
5 51J~ 
51' 12 11 10 
50% 
46 ° 6 4 4 
45% 4.lao 5 4 5 
40 . 
367o 5 0 2 
35aJ 
:2170 5 2 1 
30oi 
2610 5 1 3 
25o:t 2170 3 2 2 
-20c;i 
1610 1 0 1 
15% 11 1 0 0 
lOci 670 0 0 1 
Totals 221 167 184 
5 
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There were 221 words not taught in the Learning 
to Read series, 167 words not taught in the Ginn Basic 
series, 184 words not taught in the Reading for Meaning 
series. The difference in words not taught is 54 words. 
56 
I 
II 
I· I 
I 
=--===--=-
Table XIII shows the percentage of untaught 
words kno"'i.lffi in the s er ies vvhich were not basal. 
Table XIII. Percentage of Untaught Vvords Known in Series 
'Nhich Were Not Basal 
Percent Learning Ginn Reading 
of Pupils to read Basic for Meaning 
Knowing Words (supplementary) (sup-plementary) (Unkno~ 
100 
91 28% 34% 29% 
90 
81 201b 21% 21% 
80 
71 14% 13% 17% 
70 
61 l lflo 1350 14% 
60 
51 10% 11~ 9oJo 
50 
41 5% 4% 5'7~ 
1+0 
31 4% l o/; 2o/o 
30 
' 21 40:b l~o/; 37'; 
20 
11 1% 19& ~ 
10 
1 <Y'lo o1o ~% 
Table XII showed that Learning to Read series 
had 221 words which were not taught; Ginn Basic had 167 
words not taught and Reading for Meaning had 184 words 
not taught. The above table shows that all but 2~b of 
the children tested knew 48% of the untaught words of the 
Learni ng to Read s eries; 55% of the Ginn Basic; 50% of the 
Reading for J.vJ.eaning. One-half of t he children tested knew 
86% of the Learning to Read s er i es ; 92% of the Ginn Basic; 
57 
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90% of the Reading f or I'Ieaning Series . 
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Table XIV shows the percentile rating of the 
words known which were not taught in basal series. 
Table XIV. Percentile Rating of Words Known Which Were Not 
Taught in Basal Series 
1007; *bed 96% face 93% post 
*box cont. ~t:horns cont. *scarecrow 
butter kitchen seek 
>.<dress leg ;;'shall 
*hear *meat stories 
:;' ice ::+- sand 14 *turl~e~ 
left sheep 92% bad 
*popcorn tall begin 
* . we'll cross r1ng 
10 table wheels *fireplace 
99% been 14 ~ear hit 
*bring 95~b anything most 
*clown *brook *pink 
>.~ cups card same 
dr ink *cook 9 track 
end *fur 91% air 
:;'fl ower s grew handy 
gl a s s mail mouth 
*hold men sea 
>,·oranges mice slowly 
:::"shoes *mill 6 *still 
>.< shop *pens 907o * cage 
sky *picture "~'=gobble 
>•'vvorld >.< pocket book myself 
15 zoo 1~ summer owl 
98% bread 94% *chairs rest 
*f ar mer *frogs 6 *sweet 
s ongs *pan 89$& *cherry 
"''wet pop dishes 
5 *zoom roof east 
97% bowls *sprinkling flat 
bus ¥trucks I' d 
*does *win land 
lightning 9 *words lunch 
*monkeys 93% *arm mower 
rope *aunt nickels 
*seven :>~' build somebody 
*singing dots *stood 
9 stove 'i'ears wear 
96% *airplane *gate 13 wing 
* cents *lambs 
dish needs 
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Table XIV. Percentile Hating of Words Known Which Were Not 
Taught in Basal Series 
8&-f belong 839'~ *bag 77% flies jo broom cont. *bicycle cont. paste 
*donkey hall ""scat 
drove hurt *shortcake 
flour oven };~ steps 
*fuzzy paper 11 west 
goes poor 769~ above 
sale pumpkin should 
sent soup such 
smoke *warm 4 swam 
sunflower 12 zebra 752Jo buses 12 *swim 82% *airport else 
871b haven't carry kite 
hopping done longer 
king '"engine 5 tooth 
"'mittens pears 74% almost 5 *::12oliceman 6 sliding bank 
867b band 81% cheese brave 
*daddy everybody dam 
dollars lettuce higher 
*marching shells *listen 
matter trail locked 
numbers trip lumber 
purple 7 wastebasket mine 
send 807~ *candles *ribbons 
smaller ladder sneeze 
10 wall *mud 12 threw 
85% *cap riding 73% *pail drank son »<pancakes 
only 6 *these t-vvins );'pat 791; jar 4 vvoodchuck 
"'penny *pond 72% *barber 
stones prize drovm 
*tent sitting fifth 
"~'turtle 5 swim porch 
I 9 while 78% blocks 'i' sleeve 
:I 84to beside built *stung 
!I 
hope ::i'flags t hrowing 
lake happened :)' tractor 
i might hard traffic 
I past kept *tub I *postman railroad 11 wasn't ,I 
*sleds i[ *sell 8 7lra doctor 
taken 779o babies friendly 
tigers balcers gasoline 
>i'voice blaclcboard "'real 11 *wheat cream remember 
83% add fair 6 stro!!g l 
6 0 
----
Table XIV. Percentile Rating of Words Known Which Vlere Not 
Taught in Basal Series 
70% done 64?& *sounding 55?b kids 
broke cont. *strawberries loud 
finished 4 3 traveled 
fourth 63~o beans 54% *frisky 
isn't caboose pipes 
*shelf change police 
*vegetables 
_presents *stuck 
8 UJ2Stairs >~' sandwiches wire 
6~s choose 6 suits 6 wishes 
even 62~b apron 537o bananas 
mop clam driver 
radio flash harder 
really hayloft ,Pieces 
shore none '~<raced 
7 *s:erinkler *organ 6 south 
68% believe part 52% bottles 
corner 8 thunder express 
crawled 61% captain load 
crumbs earn toads 
scooter *flip 5 unless 
smiled kangaroo 5l~h :>i' chevring 
sway 5 lawn * counted 
8 ¥tiE 60% bridge hammering 
67% bottom *broken peck 
bought >r' chicks rhymes 
branches _chipmunk station 
break '~< cupboard strange 
bugs office whistled 
danced 7 tra~ 9 winked 
followed 59}b different 50% *conductor 
*held dried pasture 
learn furnace *printed 
10 *:eoles "'picnic 4 sugar 
66% chief stream 49% mountains 
logs true 1 
*paw wagging 4850 calves 
4 steam 8 whis:eered cellar 
65% angry 58?a closet 3 sheds 
board kicking 47% sailors 
*feathers knife 2 sense 
*mending pals 46o;b lemonade 
*peanuts 5 *soldiers quiet 
pencil 57~b sure 3 travelers 
silk 1 45% apart 
8 tears 56% fingers 2 *:euddle 
64% floated * jingles 44% pines 
north music 2 reasons 
4 :QlOWi£€i 
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Table XIV. Percentile Rating of Words F..nown Vv'"hich Were Not 
Taught in Basal Series 
43% matches 33% janitor 24% terrific 
raccoon *naughty 1 
silent pitched 23~~ crocodile 
4 trouble 4 stirred 2 island 
42~0 caught 32% disappointed 22% striped 
1 2 ostrich 1 
41% beavers 31% apartment 2l~b canary 
2 *:12eacock 1 canoes 
40% hundreds 3076 bounced 3 toddled 
2 *trailer 2 machines 19% violet 
38~& biscuits 29% stretched 1 
cottage 2 thief 189o peddler 
3 straight 28% harness l 
37% hiccups 2 12addles 151o gnawing 
1 27% judge 1 
36% bunch 1 7Cfo curious 
1 26% balanced 1 
34~o tube 2 * cement 
1 
There were 449 words not taught, more than half 
of wh ich were knovm by all but 25% of the children. All 
but 59 of the words were known by 5~fo of the children 
tested. The words starred in this table were ones with 
which the children may have had contact in Grade I in 
supplementary readers. There ·wer e 132 words starred, 
slightly more t han 257b of the 449 words listed as not 
taught . Not all of the children tested had contact with 
the same supplementary material. The starred words are 
scattered throughout the percentile rating. 
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CH.APTER IT 
S1Jll•JvUL-qy ill'JD CO~TCLUSIONS 
I. The purposes of this study were: 
A. To determine oral reading achievement at the 2/1 
level in relation to teaching vdth a basal series. 
B. To discover ability to transfer skills to unfam-
iliar material. 
I I. Procedure: 
A. 44 boys and 57 girls in three communities varying 
in size, locale and socio-economic bacl~round 
were given the follovdng tests: 
1. Group Intelligence Tests 
a. Otis Quick Scoring (10 children, 
Pennsylvania ). 
b. l-'intne:r -Cunningham (22 children, Maine). 
c. l(uhlman-:B'inch (69 children, lvlassachusetts). 
2. -~ individual oral inventory in narrative form 
at the completion of the 2/1 level of the 
basal text containing: 
a. Basic vocabulary 
b. supplementary vocabulary taught and 
untaught. 
c. vocabulary of an unkno·wn basal series. 
=--= =-=-~------- -------
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III. Summary of Findings: 
A. Oral Reading Achievement: 
1. Nine-tenths of the words taught in the basal 
reading series were known by ninety percent 
of t h e children tested. 
2. 230 untaught words were known by all but 
t wenty-five percent of t h e children tested. 
This is more than half t he untaught •..-:rords 
included i n the test. 
3 . Ei ghty-six per cent of the untaught vvords 
vrere k.nmvn by hal f of the children tested . 
4. The Mean Score s of vwrds known for t he boys 
and the girls did not differ much. 
5. A comparison of the upper and lower quartile 
in mental age showed that scores for the Q1 
group ranged from 942 to 663 with a median 
score of 769; scores for the ~3 group ranged 
from 965 to 599 with a median score of 115 
words in favor of the upper quartile group. 
The critical ratio of 2.576 did not show a 
significant difference. 
B. Possible ability to transfer: 
1. A study of the scores on the untaught words 
and t he nw.nber of these words which occurs 
in each serie s whi ch is not the basal shows 
63 
I 
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a . :2i ght y percent of the ch i ldren tested 
knevr 64jo of thos e in the £ ear ning to 
Read- Series ; 66% of th os e i n the Gi nn 
J3as i c Ser ies; 637a of those i n t he 
Read ing for 1\ eani ng ,'3er i es . 
b . Fifty percent of t he children tested 
knew 82?~ of those i n t he Lea rning t o 
Head ,Series; 8 35~? of t h e Gin...n Basic 
Series; 8056 of t h os e in t he Reading for 
1v.eaning Ser ies. 
IV . Conclusions 
A. Basal read ing s ystems published since 1946 have 
a larg er common vocabulary and a smaller spread 
of vo cabulary than those published previously. 
B. The abdlity of childr en to a pply word recognition 
s kills taugh t t hrough the 2/1 level of reading 
is highly successful. 
c. There a r e no significant sex differences in 
abi l ity to appl y word recogni t ion skills. 
D. l':iental age does not seem to play a significant 
part i n the ability t o appl y wor d r ecog nition 
ski l l s . 
,, 
I 
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E . At l east half of the childr en t est ed could transfer 1 
I' 
without diffi culty to a s uppl ementa ry reading 
series or an unknown s eries with equal ease. 
l 
I 
II 
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1. r.rhe f 110 · ng fa t d t · · t · · t · · I · o w1. c or s rua e ne "Ges 1.ng s 1. ua"GJ.on 1 
more difficult than the child would encounter 
in the normal reading situ ation: 
a. Lack of picture clues . 
b . ~onger per iods of sustained reading . 
c. Ra p i d change of con t ext. 
d . §ewer repetitions d ue to the ne ed of 
brevity in the testing s it uation . 
V. Suggestions for further s tudy : 
.c:.. . } r e1J e.r a tion of s evera l brief par agr a:;;hs ba s ed on 
t h e d ifficulty of vocabul ary as shown by t h is t es t 
fo r s i npl er testin3 on 2/1 level • 
.. :J . Continuat ion of t hi s s tudy to the 2 /2 level o:f 
read i ng t o de t er mi ne ll ov,~ much more pov:e r in i·vord 
ana lysis is a tta ined a t t he next r ead i ng level . 
c. A stud y o f the error·s me.de on the vocabu l ary in 
t h i s test t o lea rn : 
1 . If t h ose -v'li t h fewer error s are vior d s of h i g h 
fr e c::_uenc~· es shown by ·oublish ed vmrd l i sts . 
2 . If t h ose 1:'ii th a l a r :;e nUin.ber of errors are 
vvor d s of lovr fre quency as s h ovm by published 
vvor d li s ts . 
D. A study of the mis ca lled vwrds t o discover if the 
s ubstitution s r.1ac:t e idere frot~ con text or vrord 
analys is . 
=-"====-=---==--== ~-=----==· 
_--=...;-_--=:: -
BIBLIOGRAPHY 
II 
II 
I 
Abrahamson, Mildred z. "An Individual Oral Inventory of the I 
Vocabulary of the Row Peterson Series from Pre-Primer I 
Through the Second Reader, 11 Unpublished Master's Thesis, 1 
Boston University School of Education, 1947. 26 pp. 1 
I 
I Bartley, Margaret Mary. "Oral Reading Inventory for Curricu- i 
lum Foundation Series.'! Unpublished l>'Iaster' s Thesis, 1 
Boston University School of Education, 1948. 17 pp. j 
Beck, :Nfae Miller. 11 The Vocabulary of First Readers," Peabody I 
Journal .21.. _Education (January, 1929), 6: 224-227. - i 
Beery, Althea. 11Development of Reading Vocabulary and Recogl 
nition," National Society for the Study of Education, 
Forty-Eighth Yearbook, Part 11. Bloomington, Illinois: 
Public School Publi.shing Company, 1949. p. 179. 
1 Betts, Emmet A. Foundations _ of _Reading _Instruction. New :I 
1 York: American Book Company~ 1946. 142 pp. _· 
Buckingham, B. R. "A Decade of Progress in the Improvement 
: of Textbooks, n The Appraisal _of Current _Practices in 
Reading. _ Chicago: The University of Chicago Press, 
December, 1945. pp. 231-239. 
Buckingham, B. R.' and E. \i. Dolch. A Combined vford List. I, 
- Boston: Ginn and Company, 1936. 184 pp. - - I 
Child Study Committee of the International Kindergarten Union. !I 
A Study _of the _ Vocabulary of __ Children ... Before _  Entering I 
First Grade. VJ'asbington, D. C.: The International Kinder-
garten Union, 1928. 36 pp. 
Cooper, Ida M. "A Comparat ive Study of the Organization for 
Teaching of Ten Beginning Reading systems, 11 Journal of 
Educational_ .Research (January, 1935), 28: 347-357. 
·I 
Courtier, Audrey March. "Criteria for the Selection of 
' Primers," Elementary English (November, 1939), 16: 271-278. 1 
1 Curtis, H. ].1. 11 \-Tide Reading for Bee;inners," Journal __ of Educa-
tional .Research (December, 1938), 32: 255-262. 
Dale, Edgar. "A Comparison of Two \'ford Lists," Educational 
Research _Bulletin (December 9, 1931), 10: 484-489. 
- ---==---- =----==-=-----~ -=----==--=-- ==.:-:::-=: 
66 
===-=~-= 
Daniels, Ka t herine. "An Evalua tion of Certa in Informal 
Reading Tests." Unpublished Master's Thesis, Boston 
University School of Educa tion, 1948. 27 pp. 
Dolch, E. W. "Testing Reading ," Elementa ry School Jour-
nal (September, 1933), 34: 36-43. 
Dolch, E. VI . "The Efficiency of Primers in Teaching Vlord 
Reco~ition," Journal of Educational Resea rch (December, 
1934), 28: 271-275· 
Dolch, E. vl . "How a Child Sounds out a 1'/ord," Elementary 
English (November, 1945), 22: 275-280. 
Dolch, E. W. "The Use of Vocabulary Lists in Predicting 
Readability and in Developing Reading Materials," 
Elementary English (March, 1949), 26: 142-149. 
Donnelly, Helen E. "The Grov~h of Word Recognition Skills 
in Grade One." Unpublished Ma ster's Thesis, Boston 
University School of Educa tion, 1932. 21 pp. 
I' 
·I 
lj 
I 
Durrell, Dona l d D. Improvement of Basic Re ading Abilities.
1 Yonkers-on-Huctson, Ne;,v- York: 1tiorld Book Company, 1940. 1 
19 PP• 
Ga rdell a , Dora Rosema rie, "A Systematic Revievr of Pre-
Primer and Primer Vocabula ry Through '!lord s Fla shed in 
Context." Unpublished Ma s t e r ' s Thesis, Boston Univer-
sity School of Educa tion, 1946. 37 pp. 
Gates, Arthur I. " The Construction of a Reading Vocabula ry 
f or the Primary Gr ade s," Tea chers College Record 
(March, 1926), 27: 625-642. 
Ga tes, Arthur I. "The Measurement and Evaluation of 
Achievement in Reading ," Nati ona l Society for the Study 
of Education, Thirty-Sixth Yearbook, Part 1, The Teach-
ing of Rea ding: A Second Report. Bloomington, Illinois: 
Public School Publishing Company, 1937. pp 339-390. 
Good, Carter v. A Dictiona ry of Educa tion, New York: 
McGraw Hill Company, 1945. p. 329. 
Gray, vlilliam S. e,nd Gr ay, Lillia n . Curriculum Foundation 
Series. Chicago: Scott, Foresman and Company, 1946, 
1947. 
-I 
I' 
' Gray, William s. On Their Own in Reading. Chicago: Scott, 
Foresman and Com~any, 19~ ~pp. 
Gross, Aline E. 11 A Pre:primer Vocabulary Study," Elemen-
tary School Journal tSeptember, 1934), 35: 48-56. 
Harring , Sydney. " 1flhat Primer Shall I Use Next?" Elemen-
tary School Journal (February, 1942), 42: 425-455. 
Harris, Albert J. How to _Increase Reading __ Abili ty. Ne"r 
York: Longmans, Green and Company, 1947. 147 pp. 
Harrison, M. Lucille. Developing Readiness for Word Recog-
nition, u Elementary English Review (March, 1946), 23: 
122-131. . 
Henley, Ruth Evelyn. "Comprehension Difficulties of Various 
Sentence Structures." Unpublished lv'"J.aster 1 s Thesis, 
Boston University School of Education, 1938. 11 pp. 
Hildreth, Gertrude. Learning the . 2. R's. Minneapolis, 
Minnesota: Educational Publishers, Inc .• 1947. 41 pp. 
Hill, I>i. B. "A Study of the Process of \iord Discrimination 
in Individuals Beginning to Read," Journal of 
Educational Research (March, 1936), 29: 487-500. 
Hoclcett, J. A. "Easy First Grade Reading , 11 Childhood 
Education .(December, 1936), 13: 175-179. 
Hocltett, J. A. "The Vocabularies of TvTenty-eight First 
Readers," Elementary _ School Journal (January, 1937), 
37: 344-352. 
Hockett, J. A. 11 A Comparative Analysis of the Vocabularies 
of Twenty-nine Second Readers," Journal of Educational 
Research (I~y, 1938), 31: 665-671. 
Horn, Ernest. Methods of Instruction in the Social Studies. 
Ne-..v York: Charles Scribner's Sons, 193r:--16 pp. ·· 
II 
!I 
l 
Horn, M. D. 11 The Thousand and Three 1tlords I-iost Frequently II 
Used by Kindergarten Children, 11 Childhood Education 
(March, 1927), 3: 19. I 
I 
,! 
I 
! 
' 
1 Knowlton, Philip A. "Recent Trends in the Improvement of 
:I 
Basic Reading Abilities," Basic Instructions in_Reading 
in Elementarz:aand High Schools, Conference . .Q!! Reading 
\October, 19 ),10: 94. 
II Krantz, L. L. TheAuthor'svlord .List!:Q!:PrimaryGrades. Minneapolis, Minnesota: Curriculum Research Company, 
I 1945. 7 PP• 
ij Livengood, vi. W. nRecent Trends and Research in the Teach-
ing of Reading, 11 Classroom Techniques __ in Improving Read-
ing, SupplementartMonop;raphs. (Chicago: The University 
of Chicago Press October, 1949), 4 pp. 
Lorge, Irvin5. "Predictins Readability," Teachers _College 
Record {March, 1944), 45: 404-419. 
Iv"'lftcGregor, Helen D. "An Analysis of the Vocabula,ry of Ten 
rl Selected Reading Tests and the Vocabulary of the Reading j' I 
J !~~~~~!~!( s s~~!:~~, t~~s~~~c~n~~!r~~~;Y s~~~~~ · ~f u~~~~!~~~~' 
I 1948. 34 PP· 
I Maclatchy, Josephine H. "An Oral-Reading Test as an 
1 Appraisal of Progress, 1.1 Educational Research Bulletin 
.I (December, 1949), 28: 230. 
ij 
rl 
.I 
I 
McCullough, C. M. "Recogn.i tion of Context Clues in Reading:' 
Elementary English . Revie'\'T (January, 1945), 22: 1-5. . 
McKee, Paul. "Word Lists and Vocabulary Difficulty in 
Rea ding Matter, 11 Elementary English Reviei'l ( November, 
1937), 14: 241-245. 
McKee, Paul The Teachingof _Reading. Boston: Houghton, 
I~fflin Company, 1948. 17 pp. 
McKee, Paul and Others. Reading for Meaning Series. EOston: 
Houghton !~fflin Company, 1949. 
~Iurphy, Harold D. and Davis, Frederick B., "A Note on the 
Measurement of Progress in Remedial Reading ," Peabody 
Journal of _ Education (September, 1949), 27: 108-111. 
Packer, J. L. "The Vocabulary of Ten First Readers,n 
National Society for the Study of Education, Twentieth 
Yearbook, Part 11. Bloomington, Illinoi s : Public School 
Publishing Compa ny, 1921. 17 pp. 
6 
Parsons~ Harriet J. ''Original Stories for Grade Two." Un-
published Vaster's Thesis, Boston University School of 
Education, 1949. 16 pp. 
II 
I 
I 
Rickard, Garrett E. "The Recognition Vocabulary of Elementary 
School Children," Journal of Educational Research 
( December, 1935) , 29: 281-291. 1 
, Rinsland, Henry A. A BasicVocabulary_of. Elementary _.School 
Children. New York: The Macmillan Company, 1945, 
63 3-3.63 pp . 
Russell, David and others. The Ginn .. Basic . Readers . New 
York, Ginn and Company., 1948. 
Russell, David. Children _Learn to Read. New York: Gimand 
Company, 1949. 53 pp. 
1 Seashore, Robert H. 11 How Iviany W'ords Do Children Know?" ~ 
Packet, D. C. Heath and Company's Service Bullet~n for 
Elementary Teachers (November, 1947) 2: 3-17. 
, Seegers, J. C. "Vocabulary froblems ·· in the Elementary School", 
~J .... en:g_2ntary _ English Review __ (January, 1940), 17: 28-43. 
Selke: Erich. ''A Comparative Study of the Vocabularies of 
Twelve Beginning Books in Twelve Reading Methods," 
Elementary _School_Journal ... (June, 1922), 22: 745-749. 
Selke, Erich. 
Pupils," 
20: 2 pp. 
"Viord-Recogni tion Difficulties of Second Grade 
Elementary English Review (April, 1943), 
Smith, Nila Banton. Learning _to Read. Series. _ . New York: 
Silver Burdett Company, 1946. 
Spache, George "Phonics !~nual for Primary and Remedial 
Teachers 11 , Elementary .. English_Review {April, 1939), 
16: 149-150. 
Spache, George ttNew Trends in Primary Grade Readers," 
Elementary School Journal (December, 1941), 42: 283-290. 
Stone, Clarence R. "The Second-Grade Reading Vocabulary," 
Elementary _School. Journal (January, 1935), 35: 359-367. 
Stone, Clar ence R. Stone 1 s Graded _Vocabulary . for Primary 
Reading. St. Louis: \'lebster Publishing Company, 1941. 
Stone, Clarence R. "The Vocabularies of Twenty Preprimers, 11 
Elementary School _Journal (February, 1941), 41: 423-439. 
l' I 
I 
I 
I 
7 
Stone, Clarence R. 
Grade Books," 
42: 452-455 • . 
I 
Vocabulary Based on One Hundred Primary I 
Elementary _School_Journal (February, 1942) 
Stone, Clarence R. Progress in Primary .. Reading. _ St. Louis: 
Vlebster Plihlishing Company, 1950. 137 pp. 
Thorndike, E. L. The 1:eacher' s Word Book • Ne"il York: Teach-
ers College, Colufl'ibia University, 1921. 
Thorndilce, E. L. The ifeacher' s . Word Book . of 20,000 . Words. 
New York: Teachers College, Columbia University, 1931. 
Thorndike, E. L. and Lorge, Irving. The _'.l:eacher's_Word Book 
of 30,000 . W'ords. __ New York: Teachers College, Columbia 
University, 1944. 
Uhl, \'lillis L. 11 The Materials of Reading," The __ Thirty- Sixth 
Yearbook of . the _ National _ Society _for the _ Study __ of Educa-
tion. Bloomington, Illinois: Public School Publishing 
Company, 1937. 39 pp. 
Witty, Paul. Reading _in Modern _!ducation. New York: D. c. 
Heath and Company, 1949. 25 pp. II 
i'fneeler, H. E. and HO\tfell-~. Emma A. "A First Grade Vocabulary I 
Study,_" Elementary . ~chool __ Journal_ (September, 1930) 
31: 52·60. I 
I 
II 
I· 
I 
:I 
7 1_ 
II 
I 
\• 
I' 
I 
j· 
I! 
II 
II 
APPENDIX I 
CHILD'S COPY OF TEST 
I 
~I 
1! 
'I I 
II 
II 
,, 
I 
I 
I 
I 
!I 
I' 
I 
II 
;72 
- ~~========================~====== 
Saturday morning the children waked early and got 
out of bed . "No school~ No office for dad.dy ~ " they 
whispered as they raced to the closet for clean clothes . 
The twtns put on Christmas presents of suits and shoes , 
' Sister would wear her new purple silk dress with pink 
dots. She caught her arm in the sleeve so big brother 
! helped . 
"Please hurry, I'm afraid we'll be late," cried 
I 
· Dick. "Daddy won ' t be angry, " answered. Ann, 11 I ' ll come, 
II 
·I 
' quick as I can . " Sh.e tied ribbons of the same color on 
her hair . She danced across tl1e room and. hall. The 
boys shouted as they came sliding down the steps 
1 together . They were never apart . 
Soon the family sat in chairs at tl1e table to eat 
a fine breakfast . There were bowls of porridge and 
cream, pancalces, biscuits with strawberries , and a dish 
of nice oranges . Everybody drank a tall glass of milk . 
The canary was hopping in his cage, singing happy songs . 
He knew where they were going . 
I Ann used i• mop, broom and. tray to get all the crumbs 
in the wastebasket . Dick brought part of a tube of 
tooth paste upstairs. Mother got her apron and went 
to the corner cupboard in the kitchen to cook a 
,I 
I 
wonderful pie and shortcake wi t ·h eggs, churned butter 
and flour. How good they smelled when she took them 
from the oven of the hot stove and put them on the wall 
shelf~ Then she began to load the biggest basket she 
could find. Everybody was alwayE Yery hungry at a picnic 
in the woods . She put in a box of cookies, bananas, 
apples , pears; sandwiches of bread, meat, cheese and 
lettuce; paper dishes and cups. There were even potatoes 
to b8.ke if they found bricks to make a fireplace. 
She put the jar of matches just so. They were to light 
: the f1re and must not tip and burn somebody. Bottles 
of lemonade to drink were in a tub of ice. "Oh dear, 
I hope I shall remember at t 11e last minute to add a knife 
to cut the cake." she thought to herself. 
Father put away the rake and lawn mower but not the 
sprinkler . He was not through sprinkling because he had 
;not been sure the grass was wet . A curious robin on the 
roof had seen a. puddle . "He i sn 't brave and wishes we 
would be still as a mouse," said Dick. 
The twins played games of hide and seek unti l they 
huffed and got hiccups. They threw sunflOVIIer seeds and 
peanuts to a squirrel.. Father gave tl1em nicl{els and 
pennies . He told them to look for the postman wllo would 
II 
j· 
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give them mail when they met. There was a letter from 
grandmother and grandfather, thanking them for their 
: vi. sit at the apartment. There was a penny post card 
from Dick's uncle and aunt, showing a picture of 
birthday candles. Judge Hill sent a longer letter. 
He wanteo to tell hls pals about the tent he pitched 
near a real mountain lake. He goes fishing tl1ere unless 
it snows. Dick said, "Let's send him our sleds and 
mittens. He needs them." Daddy winked and said, "That 
wouldn't be a bad trick for us. I'll let hi'n have my 
i shovel myself." Ann said, "Well , those will be handy 
next winter when 1 t grows cold and you begin to Emeeze. 
I think I'd miss mine." 
They heard a poor peddler Cry' 11 VegetableS for S8 le II • 
I 
His poky donkey traveled slow--slower. He didn't like 
I 
the violet harness strings his driver had. Mother came 
out to buy many different kinds to boil a pot of soup. 
I 
He pusiJ.ed back his cap and pulled a pipe from his pocket 
1to puff smoke. He talked about reasons he _had to earn 
I 
money. Most of the year he worked in a svgar mill 
the south. 
in I 
Spring work done, he could sell potato plants 
he grew to pay the doctor. At the end of his story, 
mother said n_e sho~Jld win a Hallowe'en prize w1.th his 
I 
I 
'I t 
I. 
,\ 11 
I 
I 
pumpkins . She heard the telephone bell ring. She 
picked up her pan and left . 
At ten o'clock they were ready . Mother called 
· the children to ask if they had any toys around the yard. I 
'I 
Each could choose only one thing to be taken . The girl 
.took her doll, the twins had soldiers and a pencil . 
Dick had nothing bu t a book of stories to read , about 
a steamooat capt a in who had sailors take flags I from poles ;, 
far at sea . I t was a beautiful summer day but a radio 
man said terrific thunder and lightning storms might 
,. blow from the east . "Bring your bicycle , scooter and 
I 
wagon to the cellar . Put them behind the furnace . 11 
1 mother sa.id . Ann fell over her ovvn blocks on the 
cement walk as she bounced her round ball . She bumped 
her face and hurt her leg. Mother dried her tea.rs 
with a handkercrtief . 
It j_s time to start for town . The twins 8.re glad 
' they haven't long to wait . Dick ran to tell daddy to 
carry the food. "Ann has gone to open the front door." 
I 
I 
'j he said. After mother was alone , she locked the windows !: 
of the little house and took her hat, coat, umbrella and 
!I 
I 
II 
II I, 
r 
II 
pocketbook. Mr . and Mrs. Gray , friendly ne i ghbors , 
Father drove the were standing on their cottage porch. 
·==============================~ 
car down Ch.erry Street, past the barber shop , the 
and the candy store . The man at the station put 
baker .sl! 
in 
enough gasoline to make the engine run. When he finished 
, he brought ba.ck t wo dollars and three cents change. 
; 
Riding along country roads, they made rhymes and 
jingles of words and counted animals they saw. On the 
first farm they savJ five horses and. a galloping pony . 
On the second, an old woman was feeding a rooster , four 
hens and numbers of yellow chicks . They could hear 
ducks quack but couldn't hear chickens cluck, goose honk 
or turkey gobble. I n the third pasture were seven cows 
' and six calves. A. nanghty calf stood at the wire .fence 
by himself. He was tied with a rope and would moo and 
paw tlle earth with his feet as people went by . 
Beavers swim near the bank of a small stream. 
Almost all hurried to keep away from paddles of a bunch 
of canoes which floated before the west wind . A wee 
baby didn't wish to wet his soft brown fur . He wouldn't 
1 
ju..rnp . Other frisky babies rolled off logs in deep water. 
These friends :tried to flip drpps on h:!.m. They wouldn't 
drown. Some bigger beavers swam in a straight line 
' to the shore of an island . They would work hard on land 
for a while, gnawing trees to build a dam . 
77 
A fuzzy bear watched a bee buzzing above pretty 
1
! flowers . He followed it dO'v\'!1 the trail because he liked 
I, 
~ sweet honey better than anything else . The bee might 
I 
sting his nose again . I t does not matter to this large 
;I thief to be s tung . 
A black and white bird with a s pot of reel. flew 
to the top branches of a nut tree . He stayed there 
.l haJn.mering with his bill, s ounding like drums in a band . 
1
He got hundreds of bugs that way . A striped chipmunk 
1! sitting beside his hole , stopped chewing beans to listen 
II to the strange noise . He looked at the blue sky for 
ij signs of rain . There were none . He swished his tail 
I 
If and crawled_ in his nes t to s leep . 
The children laughed at rabbi t s who kept kicki ng 
another bunny as they ate green cabbage leaves by a 
1
' garden gate . A .farmer' s son came running with bags 
·~ in both hands to scare them when he broke them. He was 
I 
•1 surpri s ed and disappointed they didn ' t break at once 
lwith a. loud bang . They were too busy to see a raccoon 
Ji try to cro ss a broken bridge . He balanced with care, 
II 
then began to sway . They heard the s plash of hi s fall. 
Turning, they saw h.im climb slowly from the bottom of 
the brook . He lost the clam shells held in his mouth 
but could dig more in the mud and sand at the pond now 
or he can learn to make the trip tomorrow night in the I 
dark when there won ' t be frogs or turtles to trouble hirn. I 
A sleepy owl in the pines wiggled and shook her 
feathers, making a funn..y peep to say, 11 Why don ' t you 
be quiet? I can't believe you belong here ! I' d really 
like to get lots of re s t . Be silent right now or scat ~ 
I'll be too tired to catch toads and mice . « She stuck 1 
her head under a wing and tried harder to hold it there. I 
In the fourth field they saw a fat crow hop and peck 
, at the ground. He couldn't fly like a flash to sit 
I 
on a scarecrow because he was full of corn. He cawed 
at a dog stretched flat in the sun . The puppy stirred 
and sniffed . His tail was wagging but he did not move . 
Yes, he knows he can run fast but a bird flies faster. 
He has too much sense . to be a silly fool on warm days . 
On tr1e fifth farm was a pile of lumber on the north 
side of the barn. The men had built pig pens with short 
pieces of board. They made sheds for sheep, lambs, 
goats and kids . One strong man was . mending the floor 
of the hayloft so straw would stop coming down on the 
pet cat and her mewing kittens. They saw a man pa.t her. 
He whistled and sang . They smiled to hear hi s pleasant 
I 
II 
8fJJ 
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voice. Then he blew on his fingers. "What happened?" 
said Ann. "I guess he hit them," Dick answered. "I am 
sorry. He is such a jolly man . It isn't fair." 
On a high ladder, g smaller man with a pail, painted 
'' the cl1J.mney. He wasn't going higher. They saw a man 
, plowing the wheat field, park his tractor and get off 
to hit the wheels with a stick. He was throwing stones 
1 at a ground-hog or woodchuck as it toddled away . rr -what 
lfun to live on a farm ! It is the best place in the 
' world." said Dick. "That is true . 11 said Ann . 
Down the railroad track they saw a conductor on I 
I 
' th.e caboose of an express train. "Do travelers ever ride l 
I 
I 
there?" asked Dick. "They may. 11 said father . They went 
by an airport . Every airplane went "zoom" in the air 
like a kite . 
In the city, the pol1.ce chief stopped traffic for 
a circus parade, marcl'ling to music of horns A.ncl an organ 
from a merry-go-round . One clo~nm looked_ like a king. 
He had. valentines print ed on a blackboard. Another 
made balloons pop in the ey es and ears of a janitor on a 
bus. After the parade had gone, the policeman let 
trailer trucks , buses and other machines go . 
Now the party was at the zoo. They saw elephants, 
II 
- - --· -----. --'--=-=--='=-=-==========-=-=~-==-=-=-='===========IF==== 
tigers, a crocodile and_ a zebra . They bought popcorn 
for the monkeys . 11 Hello, tell me your name." Dick said 
to the lion. They looked at a peacock, kangaroo, 
ostrich, wolf and fox. Then they were ready for lunch. 
They would go home for dinner . 
I 
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sa·tw.•da.y morning the ch1l<iren ~1aked eer•ly and got out o-r 
bed ., "No school! !!2 office for daddy!n they whispered as 
jihey raced to ~ closet . £.9.£ clean clothes ~ ru twL11s put an 
Christ.t?las presents .Qt. suits ~ shoes. · Jister v;ould wear her 
nm·1 purple silk dress 'Nith pink dot s . 3he caugh:t .!!2r.. arm in 
~ sleeve so big brother helped. 
f9Please hurryt I'm afraid \·we'll be late .'~ cried Dick. 
"Daddy won ' t ~ angry"" answered Ann. "I '11 oon1e, quick 2:1 I 
can o" ~ tied ribbons 21 ·.2 same color on her hair . §!1,.2 
danced across !h.!, room fY.E. hall o !-h.~ boys shouted as t he.z. 
came sliding dovm .~ steps ·together. !h_@I. were never apart . 
;3oon the family sat in chair .. at ·the table to ee.t a fine 
.......... ...... - .-. 
breakfast . There ~ bowls 51!. porridge !lllll cream 11 pancakes, 
biscuits vd. th strawbei'ries, and a dish .Q! nice oranges. 
ibverybody drank ~ tall glans 9.1. _milk . 1'.h2,. canary vms hopping 
.!!!; his cage 11 singing happy songs . He k.n.ew where th.ez were 
--
going., 
AU!!, used no:p * broom ~ ·tray ]£. get all ~ crumbs in the 
·wastebasket. ]ljq,k h::roue11t pel't .2L!! tube Pl.. tooth wste 
upstairs . Eothor cot he!:, apron ~ went .&s>JJl-9 corner 
cunboard in the kitchen to cook a wonderful 1)'-.e and shortcake 
..... ........ .... ---
• with eggs, churned butter !:18& :flouro 1Iov1 good they smelled 
when ~ took them tron ~ oven of the hot stove and put them 
on the wall shelf.! 'rhen she · began to load the biggest basket 
...... . -..- ._.... 
1-.n th..ft Vloodso ~ u~ ... J.-11._!, box .at oookies 0 banan.as, app~es, 
pears; sandwiches 2!. bread. mee:t. cheese und lettuce; paper 
dishes and cups, !!}ere 'Nere even potatoes . tq bake ~f !fl~ 
found brielts !£. make ~ fireplace . dhe pqt ·tl!-2, jal' 9.! matches 
just .s;_o. They we.,Le....!.2, li.ght ~ fire ~ must not tip ~ 
burn somebody. nottles £!.. lemonade ~ dril1<.'!( \Jere ill...! tub 5!! 
ice. "Oh dear f I hope I shall remember at the last minute to 
- - -
add a kn11'e to cut the cake o" she though·t ·to heJ:Onelt • 
...... ........ ........_ ._._,_ . -
Father nut away ~ :rake ~ lalim mov;rer but not th,.<::, 
sprinkler. He 'Til/as :not t.1.1rough sp:r1nkl 1ng because he had not 
- -
been sure the gross was v1et •. A curious robin on the roof had -- __,-. _,_ ~
seen !. pudd.le. "He isn't brave and vlishes we v:ould be still 
- - -
as a mouse," said DickQ 
..,. w 
The t;~ played game.s £t hide SE-.9 .. seek until tb}3l hu:f'fed 
and got. hiccups . Th~ threYI sunfloivar seeds ~ pee1nuts to ~ 
squlrrel. IIe told 
--
j;,.h_efl. t~ look for ~~ :post1na.n 111ho nould give them mail vt,hen thw 
met. 
thanking them f Q!, thei:r visi 1~ ~..Jl apartment . _!here was a 
penny post card fron.Qick 'fl. unole ~ au:n:t, showing !! piotur e 
of birthday candles. Juclge Hill sent; a lo.r.tger letter. He 
- - -
vtanted 12 tell .!l!l! pals about ~. ·tent Jl! pita.hed near !. real 
• mountain lake.. ll!_ goes fishing there tmless it snows. · D~~ 
said, "Let's send him our sleds ~ mittens . He needs them." 
- -
• 
v;ill ~ handy ne~t v:intsr !!P.~ft.JJ?. grows oold c.mfl you bcg.in to 
~-- ~ 
sneeze . I think I ' d nd.~1 s mine." 
- . . 
1',!1~ heard !. poor. peddler cry, ·"Vegetables !2I. saleu. um 
-
poky donkey traveled slow--.. slo~te:r ., lie didn•t like the violet 
- -
harness strings~ driver had. l.:!ot~out to buy ~y . 
dit:t'er~.Qt kinds lg, boil .! pot 9£. soup. .!!! pushed back }1!! oap 
and pulled a pipe from his pocket to puff smoke . He talked 
...._ -- - -... 
about reasons h e had to earn I11oney . !!.ost of the year, ~ 
worked in a sugar mill in t' e soutn . Jprins ~ done • ~ 
could sell potato plants he g1•ev1 to pay the doctor. At the 
- - -
end £% .his s·tory, moth or said. he should win !!, IIallm1e •en prize 
:yj. tll hi:!! pumpkins • .ll.1!L heard the telep..."lone bell ring. ·dhe 
-
piol::ed up~ pan~ left~ 
b.! ten o'clock th~I -v1ere ready . I.iothor called the ch ildn:.n 
... ,_.... . 
1£ ask 1! they h~d any toys around ~yard - iach could 
choose only -one thing to be taken . ~ girl t~:)ok her doll, 
the twins had · soldlers .anu·a pencil . ~ick_ha§_ nothing but a 
book .2!. stories ].2. read, about e. steamboe.t capta in who had 
sailors take flags ~ poles far ll sea . !·t was e. · beautiful 
su.mrner day but a radio ma.n .§.!.:18. terrific tl1undar ~ lightning 
storms mieht bloVT !fom t.l:!E!. east,. t'l Bring your bicyo~e ; scooter 
and wagon to the oellar. rut them 'boh:tnd the furnace." mother 
---- . ~ --
·said. 
-
&!!!, fell ovor ~ own blocks on the cement walk a.s she 
bounced ~ round ball. She bumped her faoe and hurt her ~eg o 
-- . --- ......... ---
•• 
J;~other dried her tears v1i th a .handkerchief . 
-
!l is time 12 start !9I. t o':m. The t v-Ji ns are glad thez 
haven't lo~ .12 wait • ~ rUJ.I. to tell daddy · to carry ~ 
food a "-!Um has gone !£ open~ front door." he said. 
I ... _._ 
After 
mother VlnS alone t she locked the VlindOVlS Of the little hoUSe 
- -
and tcok her hat, coat, umb!'ella flll!! pocketbook. Mr. and lirs41 
- . 
Gray, friendly neighbors, ~ standing 2,n theYz_ cottage porch. 
Father drove 1h! cor dovn Cherry Street, past~ barber shop, 
!!1!, baker's and the candy store . l.lliL.man .at thE!, station J2U~ 
· enough gasoline ls, IOOke ~ engine run. :ihen he finished » 1!2 
brou.~ht back t't'IO dollars and three cents change. 
- -
Riding alone country roads. they made rhymes .!Yl!!. jingles 
.2!_ v;ords and counted animals thez saw . On the first :t"arm 
·they sav{ five horses and a galloping pony. On the second, an 
old woman ~ feeding !!. rooster, four hens ~ numbers .£! 
yellow chi oks. !_hey could hear ducks quack ,P.!!! couldn't h.ear 
chickens cluck, goooe honk, or turkey gobble. In the third 
pasture ~ seven 001i'JS ~ six calves. A naugh·ty calf stood 
-
at the wire fence by hi.m.sel:f'. He was tied v:i th a rope and \ 'lOuld 
moo !ll!!! paw ~ earth with llis feet £1.£! people we11t J?.t• · 
Beavers swim near the bank of a small stream. Alr!lost all 
,;;;;;.;;;..;;;;;;;._, _ - -
hurried ~ keep awaz frge paddles _o_r __ bunch 2! canoes which 
floated oofore ~ v:ont v;ind. b. wee baby didn 't wish to v1et 
his sof't brown fur. He wouldn't jump . Other frisky babies 
-
rolled eft logs 1u deep v1ater.. These :frie11ds t:r,.ea ~ flip 
Jorie bigger ~vers swam 
• 
• 
!!L!!, straiGht line l,Q~~~ shore of an island o They uould 'l£.'0rk 
hard .2:1 land for a while , gnawing trees !2., build !. dam. 
!}.. fuzzy bear watched ,!! bee buzzing above pretty flowerso 
~ follol;led it doi:m the trail because he liked sv.reet honey 
better than anything else.. The bee~#e:Jlt sting J!![ nose aeain. 
ll does ~ ma·tter 1£ t his large thief to be stung • 
.!1 black ~ whi t.e bi rd with a spot £!. red, flew .!!.Q the 
top branches .2.t..!, nut tree. He stayed there hatlll.'!loring v:i th h:ts 
bill, sounding like drums~ band. He ept hundreds£! bugs 
..PJl~ v1ay. ! striped chipmun!c sit tine beside .!!!! hole, stopped 
che\vinc beans 12 listen to the strange noise,. !:!e !ooked at 
the blue slcy ~ signs .2!. rain. There v10re none . He swished 
-
~ tail ~ crawled in his nest. t9 sleep. 
The children laughed ~ rabbits E.!.:!£ kept kicking- ~nother 
bunny~ th~ ate ereen cabbage leaves~ garden gate. A 
-
:t'arner' s son cane running i:"li th bags in both hands to scare 
----- - --- -
then when he brolte them. He was surprised ~ disappointed 
they didn't break ll once 'v\rith a loud bang. 
!hey w~ too busy 12 see ~ raccoon try 12 cross ~ broken 
bridge., He balanced , .. ,1. th cure • . then began to sway. 
- ......... iiidW>tW 
Thez 
heard ·the splash of his fall. Turnine, they ss.v1 him climb 
slowly from the bottom of the brook. He lost the clam shells 
- -
he l d in his mcuth but· could dig :more in the mud and sund at 
.;;;;,;;;;;;;.....,;.;;;,_....,__ -
w_ pond now or he can learn to malce· the trip tomorrow night 
J:..11.the dark r,.lhen !!,here.....Y.:::.sn1't be frogs O.!., turtles !.2, trouble 
h "'IU -~0 
. ! 
mc:..ldnt.:; a funny peep to say • "~;hy don t JlJ?JJ be quiet? I cun ~ t 
.... ... --· ·--- --
believ e iTOU be lone here ! L:S really like~.9 get iots 2!_ rest., 
~ silent right aow .9!. scat: I ' ll be too tired !Q_ catch toads 
~mice .'' She stuck her head under a vling and tried harder 1x> 
.--. ........... -- --
hold it there. 
In the fourth field they sav1 a fat crow hop J!lli! peck ll 
lli ground . He couldn't fly like a flash to sit on a scarecra1 
- -
because he was full !2! corn. !!! cawed !i_.!, dog stretched :flat 
in the sun. .!!!! puppy stirred ~ sniffed. His ta 11 was 
warning but he did not move. Yes he kno·ws he can run fast but 
- - -
a bird fl ies faster. He has too much sense to be a silly fool 
On the fif·th farm was a pile of lumber on the north side 
- -
of the barn. The mon had built pig pens 1.Jith short l)ieces of 
....__, - - ._, 
board. They made sheds !2£ sheep, lambs. eoats ~ kids. One 
-
otrong man \"las mending ~ floor of th~ hayloft !!.2 straw would 
s top coi'lint.: dov.:n on the pet cut and her mev;ing ~:ittens. They 
saw a nan pat her. He v1histled !!lS! sung. 'l'hey smiled to hear 
11!!, pleasant voice . Then he blew on h!,! fingers~' "llhat 
ha~Jpened?" said .i\nn. nr eu·ess ~ l1it them." Dick a.nS\'Iered. "l 
am sorry.. He is such~ jolly !,&an. It :\.~A:..l fair." 
On a high ladder, .! smaller ppil with a paU, painted the 
• chimney . !:!!. vro.sn 't 5oing hir-:her o TheY: suv1 a man plowing ~ 
v.rheat field, pa.r!: lli tractor tWd e;e~ off, to hit t,he wheels 
E,ith .,!! stick. ge '.;'18.§. th:rowinc stones ll...s ·ground-hog .2£. 
.. 
5.o tlle best in the \'lor.ld "" naid Dick . "That is true o" 
~_....- ...... w ...... • 
Down the rail:.:-oad t~o.cl.;: they sexr a conuuo·tor on the 
.,.__..,_ . .- .. I -.,. ............. .....,._.:;:;.;:.;:;.....;:;. 
caboose or an e:"·T'Iress train. noo t .. :rav0lers ev\.ir ride there?" 
-- ~ 
airport. :~v·cry airplane ··.1ent "zoom" in tlla ail' like a kite. 
~ ....... ~ --
ln.~.2. c: ty, ~ poll"'e chief' ntop,l?.~ traffic £or a 
circus pnrude, !r!Ctroh .. Il{:; ,.to. mus1.o .2!, hornE:. ~nd an ore.;an !..tQ~ .!. 
One clown loo:r·ed 111-:e kinG. 
~.. .-......-.. 
He hud 
-· 1 ... 
valent i ne s p-.!•inii-er:l .Q!L..:;i blackboard. LJ.1othol' made balloons pop 
maclli.lles ~~. 
!19w t,h£. :paxty !'a! a.'t the zoo. !_~·~., el phants, 'tlge:r s, 
!! crocodile 2!!.£1-!. zeb:ra. T}lcz bour.)lt popoo t•n for tha monkeys , 
"iZello 11 tell me If~ ~:-'.<S-m • , £.!.£.k said !!.2.._f!!'!. lion. J~~Z-~~l~t;£ 
at a peacock. kanguroo, ost~ri ch • i.'Jt>lf • MS. fox " T.llen ·t.heY- 2.~ 
-........ 
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APPENDIX III 
ALPHABETICAL LIST OF VOCABULARY 
SHO\HNG OCCURRENCE IN SERIES AND ERHORS 
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VOCABULP~Y INCLD~ED I N ORAL HEADING IN"~T~NTO R.Y , 2/1 LEVEL 
No. of Repe- Occurrence 
:U:rrors titions A B c D 
a 1 84 X X X X 
about 0 3 X X X X 
above 24 0 X 
across 0 0 X X X 
add 17 0 X 
afraid 7 0 X X X X 
after 0 2 X X X X 
again 3 0 -.,r X X X ..n.. 
air 9 0 X X 
airplane 4 0 X X X 
airport 18 0 X 
all 1 2 X X X X 
a l most 26 0 X X 
a lone 30 0 X 
along 0 0 X X X X 
I always 7 0 X X X X 
I am 5 0 X X X X 
i an 1 5 X X X X 
Ann 0 7 X X X X 
and 0 60 X X X X 
angry 35 0 X X 
animals 2 0 X X X X 
another 18 2 X X X 
I answered 17 2 X X 
II any 
1 0 X X X X 
I anything 5 0 X 
I apart 55 0 X 
apartment 69 0 X 
apples 0 0 X X X 
apron 38 0 X 
are 2 0 X X X X 
arm 7 0 X X 
around 0 0 X X X X 
as 0 8 X X X X 
ask(l ed) 1 2 X X X X 
at 0 18 . X X X X 
ate 2 0 X X X 
aunt 7 0 X X 
away 3 3 X X X X 
babies 23 0 X 
bab:>e 0 0 X X X 
back 1 2 X X X X 
bad 8 0 X 
bag 17 0 X X X 
bake 2 0 X 
bakers 23 0 X 
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VOCABU.LARY I HCLUDED I N CHi LL Illii.JJ I NG I NV£lffORY , 2/1 Ll!.VEL 
No. of Repe- Occurrence 
Errors tit ions A B c D 
II balanced 74 0 X ball 0 0 X X X X 
II balloons 0 0 X X X 
II bananas 47 0 X 
II 
band 14 0 X 
bang 11 0 X X X 
bank 26 0 X 
barber 28 0 X X 
barn 2 0 X X X 
basket 5 0 X X 
be 0 12 X X X X 
II 
beans 37 0 X 
bear 0 0 X X X 
I beautiful 7 0 X X X 
beavers 59 2 X 
because 3 3 X X X 
bed 0 0 X X X 
bee 0 2 X X X 
been 1 0 X X X 
before 3 0 X X X X 
began 4 2 X X X 
begin 8 0 X 
I behind 8 0 X X Jr. 
'I believe 32 0 X I, belong 12 0 X 
II 
bell 1 0 X X 
beside 16 0 X X 
best 1 0 X X X 
II better 14 0 X X X 
:I bicycle 17 0 X X 
I big 2 0 X X X X I 
6 il bigger 0 X X 
II biggest 4 0 X X bill 11 0 X X X 
bird 0 2 X X X X 
birthday 4 0 X X X X 
biscuits 62 0 X ,, black 1 0 X X X X 
I blackboard 23 0 X blew 1 0 X X 
I' blocks 22 0 
X 
blow 1 0 X 
blue 0 0 X X X X 
board 35 0 X 
boat 0 0 X X X X 
boil 26 0 X 

. .. 
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VO CABuL.A.l'1Y I NCLUDED I N ORAL READI NG I N'VENrroRY , 2/1 LEVEL 
No. of Repe- Occurrence 
Errors tit ions A B c D 
came 0 3 X X X X 
can 1 3 X X X X 
canary 79 0 X 
candles 20 0 X 
candy 0 0 X 
canoes 79 0 X 
can't 0 0 X X 
cap 15 0 X X 
captain 39 0 X 
car 0 0 X X X X 
card 5 0 X 
care 8 0 X X X 
carry 18 0 X 
cat 2 0 X X X 
catch 6 0 X X X X 
caught 58 0 X X X 
cawed 39 0 X X 
cellar 52 0 X 
II cement 74 0 X cents 4 0 X X 
'I 
chairs 6 0 X X 
I change 37 0 X 
I 
cheese 19 0 X 
cherry 11 0 X 
chewing 49 0 X 
chicks 40 0 X 
chickens 0 0 X X 
chief 34 0 X 
children 0 3 X X X X 
chimney 3 0 X X 
chipmunk 40 0 X 
choose 31 0 X 
Christmas 3 0 X X 
churned 52 0 X 
circus 10 0 X X 
city 6 0 X X X X 
clam 38 0 X 
clean 13 0 X X X 
climb 12 0 X X X 
II closet 42 0 X I clothes 2 0 X X X 
clovm 1 0 X 
cluck 5 0 X X 
coat 0 0 X X X 
cold 1 0 X X X X 
color 3 0 X X X 
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il VOOABtiLArtY I NCLUDED I N ORAL READING IlivEJ:\j"TQRY, 2/1 LE\I"BL 
No. of Repe- Occurrence I Errors tit ions A B c D 
I 
dollars 14 0 I X I' done 18 0 X ,,
donkey 12 0 X X li don't 6 0 -v-.<>.. X X 
I' door 0 0 X X X X dots 7 0 X 
dovm 0 5 X X X X 
'I drank 15 0 X 
dress 0 0 X X X I 
dried 41 0 continuity I 
drink 1 0 I X I driver 47 0 X 
drops 11 0 X X 
drove 12 0 X I drown 28 0 X I 
drums 7 0 X X I duck 0 0 X X X ,, 
each 14 0 X X 
early 4 0 X I 
earn 39 0 X X 
ears 7 0 X X 
earth 30 0 X 
east 11 0 X 
eat 1 0 X X X X 
II eggs 1 0 X X X elephants 5 0 X X X II 
II else 25 
0 X 
end 1 0 X I! ! engine 18 0 X 
I I enough 34 0 X X X X I even 31 0 X 
II ever 23 
0 X X X 
every 4 0 X X X X 
everybody 19 2 X 
!I express 48 0 X eyes 3 0 X X X 
face 4 0 X 
II fair 23 0 X X fall 2 0 X X 'I 
family l 0 X ,I 
far 8 0 X X X I' 
I farm 1 3 X X X X I' 
,, farmer's 2 0 X 
fast 0 0 X X X X 
'I faster 4 0 X X X 
__ _j! fat 2 0 X X 
------, 
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I' II 
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II VOCABULARY I NCLtiDED I N ORAL Rl!:ADUTG I NVENTORY , 2/1 L~""VEL 
No. of' Repe- Occurrence 
Errors titions 1\ B c D I .L-~ j; i father 0 4 
II 
X X X 
feathers 35 0 X X 
reeding 0 0 X X 
fe et 3 0 ..,.- ~r 
II 
""'" 
X ... .,_ 
fell 11 0 ~r ' X .A 
f en ce 1 0 X X X 
I field 
2 l l- 2 X X X X 
fi fth 28 0 X 
I! 
find 0 0 X X X X 
f'in e 6 0 ..,, X _.,_ 
! fingers ll-4- 0 X 
finished 30 0 X 
fire 1 0 X -.r X X .A 
f ireplace 8 0 X 
first 2 0 X X X X 
II fishing 1 0 X X X X five 3 0 X X X II f lags 22 0 X II 
fla sh 38 0 X 
flat 11 0 X 
flew 7 0 X X X 
flies 23 0 X 
flip 39 0 X 
floated 36 0 X 
f loor 7 0 X -v- X -"-
flour 12 0 X 
flowers 1 0 X X 
fly 0 0 X X X 
f'ollowed 33 0 X 
food 0 0 X X 
fool 6 0 X 
for 0 14 X X X X 
II f'ound 2 0 X X X X four 2 0 X X X X 
I! fourth 30 0 -v 
II 
.;:>.. 
I fox 0 0 X X X fri endly 29 0 X I I 
II 
friends 4 0 X X 
frisky 46 0 X 
!! frogs 6 0 
X X 
from 0 9 X X X X 
fr ont 5 0 X X X 
full 6 0 X X 
fun 1 0 X X X X 
funny 1 0 X X X X 
fur 5 0 X 
II 
II 
I II II .....:. U ~-t:M~~qy II I NCLUDED IN ORAL READING I NVENTORY, 2/1 L:B.;VEL 
I j, No. of Repe- Occurrence I 
! Errors titions A B c D 
furnace 4l 0 X 
fuzzy 12 0 X X 
galloping 17 0 X 
games 0 0 X X X 
garden 7 0 X X X 
II 
gasoline 29 0 X 
gate 7 0 X X 
gave 0 0 X X X X 
:j get 0 3 X X X X 
girl 3 0 X X X X 
give 1 0 X X X X I 
glad 1 0 X X X 
'I glass 1 0 X 
gnawing 85 0 X 
go(2 ing) 0 4 X X X X 
goats 0 0 X X X 
I, 
gobble 10 0 X 
goes 12 2 X 
gone 2 0 X X X 
I good 0 0 X X X X 
I goose 12 0 X X X 
got 0 4 X X X X 
I, grandfather 0 0 X X 
grandmother 1 0 X II 
'I grass 0 0 X X X I' gray 0 0 X X X 
II I• green 2 0 X X X X 
grew 5 0 X 
ground 1 0 X X X 
II ground-hog 3 0 X 
grows 3 0 X X 
guess 5 0 X X X X 
had 2 11 X X X X 
hair 2 0 X X X 
hall 17 0 X X 
Ballowe' en 36 0 X 
hammering 49 0 "V" .A. 
hands 1 0 X X X X 
handkerchief 5 0 X 
handy 9 0 X 
happened 22 0 X X 
happy 2 0 X X X X 
hard 22 0 X 
I harder 47 0 X 
I harness 72 0 X 
' II has 7 2 X X X X 
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T=OOLAAY I NCLUDED Il\f ORAL HE.ADING INVENTORY, 2/1 LEVEL II 
No. of Hepe- Occurrence 
I Errors tit ions A B c D 
II hat 0 0 X X X X 
I' have 0 0 X X X X haven't 13 0 X 
hayloft 38 0 X 
he 2 47 X X X X 
head 10 0 X X X I hear 0 3 X X X 
heard 10 3 X X X X I held 33 0 X li hello 0 0 X X 
helped 0 0 X X X X 
hens 0 0 X X :x: 
her 2 16 X X X X 
here 0 0 X X X X 
herself 0 0 X X 
hiccups 63 0 X 
hide 6 0 X X }';: X 
high 6 0 X X X 
higher 26 0 X 
hill 4 0 X X X 
him 1 5 X X X X 
himself 5 0 X X I his 4 20 X X X X 
hit 8 2 X ~ hold 1 0 X -v-.A. I hole 1 0 X X home 0 0 X -v X X ""~ 
I honey 0 0 X X 
II 
II 
honk 10 0 X X 
hop 9 0 X X X 
hope 16 0 X X I 
hopping 13 0 X 
horns 4 0 X X I I 
horses 0 0 X X X I hot 0 0 X X 
house 0 0 X X X X 
I hovv 0 0 X X X X huf'f'ed 28 0 X 
! hundreds 60 0 X hungry 10 0 X X I, 
:( hurried 25 0 X hurry 0 0 X X X I 
l I' hurt 17 0 X X I! 
I 0 7 X X X X 
l ice 0 0 X X X 
I I'd 11 2 X 
1r " I 
II 
'I I 
ll 
l 'j { . • ...... .... ..,.,. 
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VOCABULARY I NCLLJDED I N ORAL READING TiilVEN'rORY, 2/1 LEVEL 
No. of Repe- Occurrence 
Errors tit ions A B c D I 
II if 5 2 X X X X 
I 'll 2 3 X X I X I 
I'm 5 0 
I 
X X 
II in 0 27 X X X X 
is 6 4 X X X X 
!I island 77 0 X 
isn't 30 2 I X I it 0 10 X X X X janitor 67 0 X jar 21 0 X jingles 44 0 X jolly . 4 0 X judge 73 0 X j urnp 1 0 X X X X just 0 0 X X X -v ..... 
kangaroo 39 0 X 
keep 1 0 X X X 
II I kept 22 0 X 
II 
kicking 42 0 X 
I kids 45 0 X 
II kinds 3 0 X X 
II king 13 0 X 
I 
kitchen 4 0 X 
kite 25 0 X I 
kittens 1 0 X X X X II I knew 8 0 X X X 
knife 42 0 X 
knows 10 0 X X X X I I ladder 20 0 X X I I. II lake 16 0 X I I lambs 7 0 X X .I land 11 0 X 
large 27 0 X 'I 
last 1 0 X X X li 
late 4 0 ,I X 
'I laughed 1 0 X X X X 
lawn 39 0 X I 
learn 33 0 X I 
leaves 3 0 X X X ' 
left 0 0 X I 
' leg 4 0 X II lemonade 54 0 X X 
let 4 2 X X X 
let 1 s 0 0 X X X 
letter 0 2 X X X X 
lettuce 19 0 X 
r 
Jl 
I 
r II 
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I VOCABULARY I NCLUDED I N ORAL READIKG I NVENTORY, 2/1 LEVEL II 
No. of Repe- Occurrence I~ Errors titions A B c D 
light 2 0 X X il 
lightning 3 0 X jl like(l d) 1 7 X X X X 
line 1 0 X X 'I lion 3 0 X 
listen 26 0 X I lit tle 0 0 X X X ,,.-..1."!-
1! 
live 1 0 X , .- X 
-''"-
load 48 0 X 
lock ed 26 0 X I 
·log s 34 0 X X I 
long 4 0 X X X X I longer 25 0 X 
look ( 3 ed) 0 4 X X "'' X 
II 
..<1.. 
lost 0 0 X X X 
lots 11 0 X 
loud 45 0 X 
lumber 26 0 X 
lunch 11 0 X 
machines 70 0 X 
made 0 3 X X X X 
mail 5 0 X X 
II make 0 2 X X X X 
making 1 0 X X ,, 
man 0 7 X X X X 
J many 
8 0 X X X X 
marching 14 0 X 
matches 57 0 X II matter 14 0 X 
may 2 0 X X X X 
me 0 0 .,,.- X X X ..II.. 
meat 4 0 X 
men 5 0 X X X 
mending 35 0 X 
merry-go-round 0 0 X X 
met 12 0 X X 
mewing 22 0 X X X 
mice 5 0 X 
might 16 2 X 
milk 0 0 X X X X 
mill 5 0 X 
mine 26 0 X 
minute 3 0 X 
miss 9 0 X X 
mittens 13 0 X X 
money 1 0 X X X X 
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VO CABUL..il.R Y I NCLUDED I N ORAL READDfG I NVENTORY , 2 I 1 J..J!:;VE L r 
i No. of He:pe- occurrence 
'I I Errors titions A B c D I 
I 
I monkeys J 0 X X X I I I moo 1 0 X 
II 
mop 31 0 X 
more 1 0 X X X X 
morning 0 0 X X X X 
I most 8 0 X X 
I 
mother 0 7 X X :X: X 
mountain 51 0 X 
mouse 1 0 X X X 
I mouth 9 0 X X move 7 0 X 
mower 11 0 X 
lvir. 1 0 X X X X 
lY.ir s. 1 0 X X X X 
much 3 0 X X X X 
mud 20 0 X 
music 44 0 X X 
must 4 0 X X X X 
my 0 0 X X X X 
myself 10 0 X 
name 0 0 X X X X 
naughty 67 0 X 
near 4 2 X X X 
needs 7 0 X X 
neighbors 2 0 X X 
nest 2 0 X 
never 17 0 X X X X 
new 0 0 X X X X 
next 1 0 X X X 
nice J 0 X 
nickels 11 0 X I 
night 0 0 X X X X " :I no 3 2 X X X X I 
noise 6 0 X X X 
none 38 0 X 
north 36 0 X 
I' nose 0 0 X X X not 0 6 X X X X I 
nothing 0 0 X X X I! 
now 3 3 X X · X X ,, 
numbers 14 0 X 
nut 2 0 X X 
o' cloclc 0 0 X 
of 0 41 X X X X 
I off 12 2 X X X X 
I office 40 0 X 
____ L 
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VOCABULARY I NCLUDED I N ORAL READTI'-TG INVENrO RY, 2/1 LEVEL 
No. of Re:pe- Occurrence 
Errors titions A B c D 
oh 0 0 X X X 
old 1 0 X X X X 
on 1 21 X X X X 
once 2 0 X X X 
one 1 3 X X X X 
only 15 0 X 
open 1 0 X X X X 
or 5 5 X X X 
oranges 1 0 X X 
organ 38 0 X 
ostrich 68 0 X 
other 32 2 X -v X X .0.. 
our 3 0 X X X X 
out 3 2 X X X X 
oven 17 0 X 
over 1 0 X X X X 
owl 10 0 X X 
ovm 7 0 X X 
:paddles 72 0 X 
:pail 27 0 X X 
painted 17 0 X X X 
:pals 42 0 X 
I pan 6 0 X X I 
II 
pancakes 27 0 X 
paper 17 0 X 
parade 2 2 X X -v- X .A. 
II :park 21 0 X X part 38 0 X 
:I 
party 6 0 X X X X 
:past 16 0 X 
\I 
paste 23 0 X 
pasture 50 0 X 
pat 15 0 X X 
paw 34 0 X X 
pay 4 0 X 
I 
peacock 59 0 X I 
:peanuts 35 0 X X I 
II 
pears 18 0 X !I peck 49 0 X 
peddler 82 0 X tl 
I peep 4 0 X :I pens 5 0 X 
pencil 35 0 X 
pennies 6 0 X 
! penny 15 0 X X 
II people 7 0 X X X X 
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1 VOOABUL.ARY I NCLUDED I N ORAL READING Ilf"VENI'O RY, 2/1 UVEL 
\I No. of Repe- Occurrence 
'I Errors tit ions A B 0 D 
pet 7 0 X X X I picked 2 0 X X X II picnic 4l 0 X 
picture 5 0 X X 
pie 2 0 X X 
pieces 47 0 X ,, 
pig 5 0 X X X I 
pile 22 0 X X I 
pines 56 0 X I pink 8 0 X 
pipe 46 0 X 
pitched 67 0 X 
place 1 0 X X X 
plants 8 0 X X X 
played 1 0 X X X X 
pleasant 16 0 X 
please 0 0 X X X X 
plowing 44 0 X 
pocket 3 0 X X X X I pocketbook 5 0 X 
I poky 10 0 X poles 33 0 X 
police 46 0 X II 
policeman 13 0 X 
II pond 21 0 X X 
pony 1 0 X X X 
poor 17 0 X II pop 6 0 X X 
II popcorn 0 0 X 
porch 28 0 X jl porridge 6 0 X 
post 7 0 X X ,I 
postman 16 0 X 
pot 2 0 X I potato 8 0 X I potatoes 12 0 X presents 37 0 X 
I! 
pretty 8 0 X X X 
printed 50 0 X 
prize 21 0 X X X ,, 
puddle 55 0 X I puff 8 0 X I' 
pulled 5 0 X X X 
" 
' pumpkin 17 0 X 
r puppy 1 0 X X X purple 14 0 X 
,I 
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r \ VO CABULiffiY D'JCLUDED DJ ORAL Rl!;ADI NG D~YENTORY , 2/1 UVBL 
I No. of' Repe- Occurrence 
II 
Errors titions A B c D 
pushed 9 0 X X X 
1 
put 0 7 X X X X 
quack 2 0 X X X 
quick 1 0 X X 
quiet 54 0 X 
rabbit 6 0 X X X X 
raccoon 57 0 X 
1: 
raced 47 0 X X 
radio 31 0 X 
railroad 22 0 X X I 
rain 0 0 X X X I 
ralce 2 0 X 
I ran 0 0 X X X X 
read 0 0 X 
I' ready 2 2 X X X X real 29 0 X 
really 31 0 X 
reasons 56 0 X 
I 
red 0 0 X X X X 
remember 29 0 X 
rest 10 0 X ~ I rhymes 49 0 X 
:I 
ribbons 26 0 X 
r ide 0 0 X -.r X X 
-"-
riding 20 0 X 
right 1 0 X X X X 
ring 0 0 X 
roads 0 0 X X X X 
robin L~ 0 X X 
rolled 2 0 X X 
roof 6 0 X X ,, 
room 0 0 X X X X I 
rooster 1 0 X X I rope 3 0 X I 
round 9 0 X X X I I 2 2 X X X X 
,I 
run 
running 0 0 X X 
said 0 12 X X X X 
!· sailors 53 0 X I 
!I sale 12 0 X I II same 8 0 X 
I sand 4 0 X X X sandwiche s 37 0 X L ::~ 6 0 X X 0 0 X X X X Sat ul.'day 3 0 X X X 
~~_;:;:____- -=---==---
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II VOCABULARY I NCL1IDED I N ORAL m~ADI NG I NVENTORY, 2/1 LEVEL I 
II 
I No. of Repe- Occurrence li Errors tit ions A B c D 
il saw 1 8 X X X X 
say 3 0 X X X 
II scare 20 0 X 
scarecrow 7 0 X X 
:I scat 23 0 X 
school 1 0 X X X X I. 
scooter 32 0 X 
!I sea 9 0 X X 
second 10 0 X X 'I 
see 0 0 X X X X I. 
seeds 0 0 X X 
:I seek 7 0 X 
seen 1 0 X X X I 
sell 16 0 X X I I send 14 0 X I sense 53 0 X 
I ij sent 12 0 X I seven 3 0 X X 
shall 7 0 X X X 
I she 0 17 X X X X 
I sheds 52 0 X !I sheep 4 0 X i shelf 30 0 X 
I shells 19 0 X shoes 1 0 X X X 
shook .. 5 0 X X 
shop 1 0 X X 
I, shore 31 0 X 
short 9 0 X 
II shortcake 23 0 X 
should 24 0 X X II 
shouted 7 0 X X X I 
shovel 10 0 X X X II 
showing 7 0 X X II 
II side 1 0 X X 
signs 34 0 X X X II 
silent 57 0 X II I silk 35 0 X 
'I I I silly 1 0 X X X 
I singing 3 
0 X X II 
sister 7 0 X 
'I sit 2 0 X X 
sitting 21 0 X 
II 
six 0 0 X X X 
sky 1 0 X 
1- sleds 
22 0 X X 
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I VO CABDLJI.J1.Y INC:£ DD ED IN ORAL READING nqv~IJTOHY, 2/1 LEVEL 
No. of Repe- Occurrence 
:Errors tit ions .-, B c D .H. 
sleep 0 0 X X X X 
sleepy 6 0 X 
sleeve 28 0 X 
sliding 18 0 X 
slow 1 0 X X 
slo·wer 3 0 X I 
slowly 9 0 X I 
small 3 0 X X I I 
smaller 14 0 X I smelled 4 0 X I 
smiled 32 0 X I smoke 12 0 X 
sneeze 26 0 X 
I sniffed 19 0 X snows 10 0 X X X X 
I so 0 3 X X X X I~ soft 0 0 X X 
soldiers 42 0 X 'I 
some 5 0 X X X X I 
somebody 11 0 X 
son 20 0 X 
song s 2 0 X 
soon 5 0 X X X X 
sorry 7 0 X 
sounding 36 0 X X X 
soup 17 0 X 
south 47 0 X I 
splash 7 0 X v X 
I 
.. ~ 
spot 10 0 X 
spring 9 0 X X X 
il sprinkler 31 0 X sprinkling 6 0 X 
squirrel 2 0 X X X I standing 2 3 0 X X X X 
II 
start 6 0 X X 
station 49 0 X X 
stayed 15 0 X X X 
II steam 34 0 X 
steps 23 0 X 
II stick 7 0 X X X 
still 9 0 X X X 
'I sting 6 0 X stirred 67 0 X II stones 15 0 X X 
stood 11 0 X X ;I 
stop 0 0 X X X X II 
I! l 
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r! VOCABULARY ll{G.LuuED IN ORAL READDifG I NV'LNrORY , 2/l J.,~I/EL i 
I 
No. of Repe- Occurrence I 
Errors tit ions A B c D 
stopped 9 2 X X X 
store l 0 X X X X 
stories 7 0 X X 
storms 21 0 X 
story 4 0 X X X X 
11 
stove 3 0 X 
straight 62 0 X I! strange 49 0 X 
tl 
straw 7 0 X 
strawberries 36 0 X 
stream 41 0 X 
street 0 0 X X X X il stretched 71 0 X 
II strings 17 0 X X X 
striped 78 0 X 
strong 29 0 X 
I stuck 46 0 X stung 28 0 X 
such 24 0 X 
sugar 50 0 X 
suits 37 0 X X 
summer 5 0 X X 
sun l 0 X X 
sunflower 12 0 X 
sure 43 0 X 
sur prised 14 0 X X X X 
swam 24 0 X 
sway 32 0 X 
sweet 10 0 X 
swim 12 0 X 
swished 31 0 X 
I table 0 0 X X X tail 2 2 X X X I I 
take 12 0 X X X X 
II taken 16 0 X I talked 13 0 X X X X I tall 4 0 X X 
tears 35 0 X 
telephone 4 0 X X X h I' tell 0 3 X X X X 
II ten 0 0 X X 
tent 15 0 X X II 
terrific 76 0 X II 
than 2 0 X X X II 
thanking 8 0 X X X X II that 4 3 X X X X !I 
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VOCAB~_RY INCLUDED IN ORAL READING Il'WJ£N'rORY, 2/1 LEVEL I~ 
,, 
No. of Repe- Occurrence 
I Errors titions A B c D 
the 0 110 X X X X 
I their 4 2 X X X X them 0 11 X X X X 
!: 
then 1 4 X X X X 
there 10 10 X X X X 
these 20 0 X X 
they 1 39 X X X X 
thief 71 0 X 
thing 0 0 X x · X X 
think 1 0 X X X X 
third 13 0 X X 
this 2 0 X X X X 
those 7 0 X X II 
I thought 7 0 X X X X I 
I, 
three 0 0 X X X X ~I threw 26 0 X through 10 0 X X X I 
throwing 28 0 X 
thunder 38 0 X 
tied 32 2 X X X 
tigers 16 0 X 1 
time 0 0 X X X X II 
' tip 32 0 X X X 
r tired 8 0 X X X 
to 0 59 X X X X I toads 48 0 ... ,. J.>.. 
toddled 79 0 X 
11 
together 7 0 X X X X 
told 1 0 X X X I 
tomorrow 7 0 X X X 
too 0 3 X X X X I 
took 2 3 X X X X 
II tooth 25 0 Continuity 
top 1 0 X X X X 
tovm 3 0 X X X 
toys 0 0 X X X X 
track 8 0 X 
tractor 28 0 X X 
traffic 28 0 X 
trail 19 0 X 
trailer 60 0 X 
II 
train 0 0 X X X II 
traveled 35 0 X ll .I travelers 54 0 X II tray 40 0 X 1: 
,I tree(l s) 1 2 X X X X 
:I 
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! VOCABuLARY TI-J CLUDJID I N ORAL RE1illi HG I NV'.r£HTORY, 2/1 L:;:I;VEL 
jl 
:I I ,. No. of Repe- Occur1.·ence 
Errors titions A B c D 
trick 8 0 X X 
tried 8 2 X X 
trip 19 0 X 
trouble 57 0 X X 
trucks 6 0 X X X 
true 31 0 X 
try 2 0 X X X 
I 
tub 28 0 I X 
II 
tube 66 0 X 
turkey 7 0 X 
I turning 27 0 X X turtle 15 0 X X 
I 
twins 27 4 X 
two 1 0 X X X X 
umbrella 7 0 X X 
uncle 1 0 X X X X 
under 0 0 X X X X 
unless 48 0 X 
until 7 0 X X X 
up 0 0 X X X X 
I upstairs 30 0 X 
I us 1 0 X X X X II 
I used 18 0 X X 
I valentines 25 0 X 
I vegetables 30 0 X 
I very 1 0 X X X X 
II violet 81 0 X 
visit 11 0 X 
,, 
voice 16 0 X 
wagging 41 0 X 
I wagon 5 0 X X X X 
:I 
v.rai t 6 0 X X X 
waked 34 0 X 
I walk 1 0 X X X X wall 14 0 X 
wanted 1 0 X X X X 
warm 17 0 X X 
was 0 17 X X X X 
" 
wasn't 28 0 X 
wastebasket 19 0 X 
I watched 7 0 X X X 
I water 3 0 X X X X 
il 
way 6 0 X X X X 
we 6 0 X X X X 
I wear 11 0 X 
,, 
wee 1 0 X X 
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~~--VOCABULA...ttY I NCLu'DED IN ORAL READING I NvENTORY, 2/1 LEVEL I 
f 
I No. of Repe- Occm·rence I Errors tit ions A B c D 
well 8 0 X X X 
II we'll 4 0 X 
went 2 4 X X X X 
\I were 2 12 X X X X 
west 23 0 X I wet 2 2 X X 
what 6 2 X X X X 
wheat 16 0 X 
wheels 4 0 X 
when 2 6 X X X X 
INhere 1 0 X X X X 
which 9 0 X X 
while 15 0 X X 
!J whispered 41 0 X 
whistled 49 0 X ~I 
white 0 0 X X X X 
II who 1 3 X X X X 
why 3 0 X X X X 
I wi ggled 16 0 X X will 1 0 X X X X 
win 6 0 ! X X 
wind 3 0 X X 
windows 1 0 X X X X 
wing 11 0 X 
winlced 49 0 X 
winter 1 0 X X 
wire 46 0 X 
wish 7 0 X X 
II 
wishes 46 0 X 
with 0 15 X X X X 
wolf 4 0 X X X 
woman 0 0 X X X I wonderful 8 0 X 
won't 12 2 X X 
woodchuck 27 0 X 
woods 0 0 X X X 
words 6 0 X X 
worlc( l ed) 2 3 X X X X 
world 1 0 X 
would 13 7 X X X X 
wouldn •t 19 3 X 
yard 1 0 X X X 
year 4 0 X X 
yellow l 0 X X X X 
yes 2 0 X X X X 
II 
you 0 3 X X X X 
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VOCABUlARY I NCLUDED IN ORAL RE.ADll\:'G I NVENrORY, 2/1 LEVEL 
No. of Repe- Occurrence 
Errors tit ions A B c D 
your 0 2 X X X X 
zebra 17 0 X 
zoo l 0 X 
zoom 2 0 X 
1/ 
. ,, 
I 
I 
I 
I 
I! 
•I 
II 
II 
.I 
I .l. _, 
II .. 
I 
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!I VOCABULA~Y EXCL~~ED J:i'ROE ORAL READi hG I NVENTORY , 2/1 LEVEL 
Occurrence II 
A B c D il 
I 
Alice X 
Andy X X 
Ben X 
Betty X 
Betsy X 
Blackie X 
Billy X X 
Bob X 
Bobby X 
bow-wow X X X 
Bully X 
chinny-chin-chin X I 
choo X X II 
clang X 
cliclc X 
clinkety-clank X 
cock-a-doodle-doo X 
Coleman X 
cowboy X 
Daddle X II 
David X il 
Diddle X 
II Duddle X 
I Ebenezer X il Ellen X 
II everything X ever yvvh ere X II Fido X II forget X 
Fred X 
Freddy X 
George X 
Ginger X 
Honker X 
hoppity-hop X 
ice cream X X 
Inky X 
'I into X X X X Jack X X X 
II Jane X Janet X X 
Jean X 
Jerry X X 
I 
Jill X 
Jim X X 
Jimmie X 
-=~~-= ---== --==---==--===-~===-- = 
Joe 
John 
Johnny 
Judy 
Jumbo 
Katie 
Katy 
Mac's 
Mallaby's 
,, 
ma-ma 
:! Mary 
I 
Mary Lou 
maybe 
Mike 
Mulligan 
Nan 
Nancy 
Ned 
oscar 
outdoors 
Patsy 
Patty 
Peter 
Perky 
!I 
Pinky 
Polly 
I Roger 
I Sally 
I 
sam 
Snipp 
Snapp 
I snowman 
II Snurr 
,, something 
Sonny 
Squintum' s 
Sue 
Susan 
Tabby 
'I Teddy 
Tim 
ting-a-ling 
tink-tinkle 
Toby 
I today 
:t!~OM ORAL READLl"G I NVENTORY, 2/1 LEVEL 
-
Occurrence 
.A B C D 
X X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X X 
X 
X X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X X X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X X X X 
X 
X 
X 
X X X 
X 
X 
X 
X 
X 
X 
X X 
X X ~ Tom 
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il 
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r VO CABLJLARY EXCLUDED FROiv~ ORAL REiilliNG HfVENr ORY, 2/1 LEVEL 
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I 
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I 
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!I 
I 
Tommy 
rr oosey 
Tony 
tra-la-la 
Vihitie 
Willie 
Zeke 
Occurrence 
A B C D 
X 
X 
X 
X X 
X 
X 
X 
I 
II 
:I 
'I 
il 
II 
I' 
II 
ij 
II 
I 
II 
I' 
APPENDI X I V 
BRBAYJJOWN OF I NDIVIDUAL ERRORS 
Sex C.A. 
1. Girl 7-6 
2. Girl 6-10 
3. Girl 7-7 
4. Boy 7-1 
5. Boy 8-0 
6 . Boy 8-l 
7· Girl 7-4 
8 . Boy 8 - 2 
9 . Boy 7-10 
10. Boy 8-0 
11. Girl 7 - 4 
12 . Gi r l 7-8 
13. Boy 7-1 
lL~ . Girl 7- 8 
15. Boy 7-8 
16. Girl 7-1 
I 17. Boy 7-9 
18. Girl 7-11 
I 19. Boy 7-3 
20. Girl 7-1 
21. Girl 7-0 
22 . Girl 7-1 
23 . Boy 7-6 
24. Girl 6-10 
25 . Boy 7-5 
2 6 . 13oy 7-3 
27 . Boy 7-7 
28 . (J.. irl 7-0 
29 . Girl 7-10 
30 . Gi r l 8-10 
31. Bo y 3- 4 
32 . Boy 8-8 
3 3 . Boy 7-10 
I 34. Girl 6-10 
35. Girl 7- 9 
36. Boy 7-10 
37. Girl 8-2 
38 . Boy 8-11 
39. Girl 7-9 
L~O. Girl 7-9 
BREAKDOVJN OF INDIVIDUAL ERFWRS 
M.A. I Q. Total Taught Untaught 
Errors A(52l) B( 22l)C(l67)D(l84) 
8-5 112 1 0 1 0 0 
8-5 124 1 0 1 0 0 
9-6 125 5 1 2 1 1 
7-11 110 6 0 2 3 3 
9-8 120 11 6 4 2 4 
9-11 1 22 11 1 4 3 3 
8-0 109 1 6 0 6 5 5 
8-10 107 20 3 7l 4 7 
8-10 112 22 6 4 8 5 
10-0 125 27 2 11 7 7 
7-7 105 29 4 14 5 6 
8-4 108 31 5 10 9 8 
8-11 125 33 9 9 9 9 
8-0 104 35 0 14 17 16 
9- 6 124 37 2 16 12 11 
9-0 127 41 0 22 10 11 
8-9 113 45 4 22 12 13 
8- 8 110 48 7 16 12 15 
8-0 110 51 0 19 16 19 
8-6 119 58 3 25 17 21 
8-2 116 62 4 24 17 22 
8-9 123 65 15 20 13 20 
9-2 1 22 67 16 24 10 17 
8-4 122 69 9 34 11 16 
9-3 125 72 13 25 1 8 25 
8-4 115 72 8 31 19 19 
8-10 116 72 4 28 20 26 
7-6 107 73 / 30 22 30 0 
7-10 100 73 13 27 16 15 
9- 2 103 73 1 6 30 20 1 9 
9-3 111 76 13 27 1 6 22 
7-7 87 7 8 3 39 19 14 
10-9 1 38 79 7 33 20 21 
8-1 118 80 8 36 22 17 
9-8 124 80 9 38 21 19 
7-3 93 83 10 41 14 25 
11-4 138 86 13 46 12 21 
8-0 90 90 1 7 34 24 35 
9-9 126 93 1 9 46 10 23 
8-9 113 93 3 46 20 29 
'I I, 
' :17 
I 
I 
II 
,, 
I 
I 
18 
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BRLAKDOVv":N OF I KDIVIDUAL ERRORS 
Sex C.A. M.A. I Q. Total 'l1aught Untaught I 
Errors A(52l)B{22l)C(l67)D(l84)1 
41. Gi r l 7-1 7-3 102 95 8 42 29 27 
42 . Girl 7-8 8-10 115 96 13 42 27 31 
43. Girl 7-4 10-1 128 104 8 40 27 37 
44. Girl 7- 6 9-11 132 104 17 43 26 30 
45. Boy 6-4 7- 10 124 109 8 52 22 30 
46. Girl 7-5 7-8 103 111 17 48 26 31 
47. Boy 7-2 7-1 99 111 9 55 20 40 
48 . Boy 7- 11 8-6 108 114 19 41 29 34 
49 . Girl 7-8 8-2 107 126 7 60 31 38 
50. Girl 7-10 7-0 90 131 15 49 32 41 
51. Boy 7-3 7-5 102 132 3 68 39 44 
52. Boy 8-3 9-7 116 132 13 47 42 38 
53. Girl 7-8 8-11 116 1 34 9 67 32 36 
54. Girl 7-5 8-2 110 137 6 72 31 42 
55. Boy 8-0 7-11 99 139 10 65 40 41 
56. Boy 7-2 8-0 112 144 23 47 41 46 
57. Boy 7-2 8-9 122 144 14 70 31 48 I 58. Girl 7-1 8-0 109 153 26 70 20 45 59. Girl 9-3 $-9 94 15 8 21 82 23 46 I 60. Girl 7-3 9-0 124 162 27 59 44 48 
61. Girl 7-6 8-3 109 163 14 72 32 48 I 62. Girl 7-8 10-7 138 169 25 68 42 49 I 
63. Girl 7-8 7-7 99 176 20 63 50 56 
64. Girl 7-6 6-10 91 180 23 74 46 61 
65. Boy 8-9 8-1 92 184 38 75 41 52 
66 . Boy 8-7 6-10 80 189 28 78 34 65 
67. Girl 7-0 7-11 113 199 31 92 48 54 
68. Girl 7-6 7-6 100 201 41 76 50 56 
69 . Girl 9-0 6-11 77 202 35 76 46 61 
70. Girl 8-0 7-7 95 204 35 73 47 71 
71. Girl 7-4 7-6 102 205 29 76 48 69 
72 . Girl 7-6 8- 4 111 208 33 82 46 65 
73. -o 8-1 10-3 126 211 35 86 56 72 .uoy 
7 '-1-· Boy 7- 8 9- 6 l2 LI- 213 39 81 57 72 
75 . Girl 8-0 7-ll 99 218 50 79 57 54 
76 . Girl 8-0 8-4 104 219 43 80 50 62 
77 . Boy 8-1 9-3 114 219 40 83 49 63 I 78 . Boy 7-3 7-4 101 227 42 79 61 60 I 
79 . Girl 7-3 10-4 144 233 21 99 62 81 
'I 80. Boy 7-4 7-8 105 235 21 100 63 81 
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~I En . 
82 . 
83 . 
84 . 
85 . 
!I 86 . 87. 
I; 88 . 89 . 
,, 90 . 
91. 
,I 92. 
93 . 
94 . 
95 . 
96 . 
' 97. 
98 . 
99. 
100. 
!101 . 
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BREAJ~DOVVN" 
s ex C. A. H.A. 
Girl 7-1 7-4 
Boy 8- 4 8-2 ([;irl 8-10 6- 3 
l}·irl 8- 6 9- 3 
:coy 7-10 8-l 
Boy 7-9 10-7 
Girl 7-5 7-4 
Girl 7- 9 8- 6 
t:~ irl 6-10 8-0 
Boy 8-9 8-9 
Boy 9-1 6-5 
Girl 7- 6 6-11 
Boy 8-3 6- h 
:aoy 8- 9 7-8 
Girl 7-10 8-5 
Boy 8-2 8- l 
Girl 7-3 8-11 
Boy 7- 3 7- 8 
Boy . 7-11 8- l 
C-irl 7-10 xo~o 
l~ ir1 7-11 8-4 
OF IliDIVIDU.AI, K1RORS 
I Q To·t.,al 'I' aught Untaught 
Errors A(52l)B(22l)C(167)D(l84) 
103 235 27 98 68 73 
98 236 40 . 87 62 72 
76 237 52 87 50 74 
108 2L~O /+9 91 49 74 
103 2LI-6 63 85 50 79 
137 249 53 84 62 67 
99 250 38 99 63 84 
110 256 42 101 66 83 
117 25 9 24 114 66 67 
100 276 52 108 65 85 
70 27 8 72 99 ~ / 00 79 
92 21:50 51 105 61 91 
77 283 56 100 75 87 
87 285 58 109 73 82 
108 286 49 113 77 91 
99 297 . 66 100 78 92 
123 301 38 134 87 96 
106 307 62 117 78 104 
102 318 81 113 68 95 
127 371 86 138 88 94 
105 373 94 121 73 .96 
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